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          Handout 1 

THE SINKING SHIP OF RIGHTS 
 
 

-----The right to food and water. 

----The right to be different. 

----The right to be loved. 

----The right to leisure time. 

----The right to watch t.v. 

----The right to learn. 

----The right to be listened to. 

----The right to a clean environment. 

----The right to vote. 

----The right to be treated with politeness  

     and respect. 
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Handout 2 
 

Brief History of the Universal Declaration of Human Rights 
  World War II marked the end of the most massive destruction in human 
history. In Europe children saw their parents taken away, and they themselves 
were taken to camps where numbers were tattooed on their small wrists in 
readiness for slave labour or execution. World War II robbed eleven million 
children of mothers and fathers. It broke up a countless number of families who 
were never together again. After the war, millions of children had no homes; 
many were orphans; and many more whose parents were still alive had no idea 
where they were. In Europe children roamed the streets in "wolf packs”. They 
begged or stole the food they ate, the sticks to make a fire, old rags for clothes. 
Some of them were blinded and disabled. They sought shelter in the ruins of 
bombed-out buildings, in caves and basements. 
  After World War II, many of the world’s leaders gathered in the 

United Nations General Assembly to discuss the horrors of the war: the 

concentration camps, the barbarism of the Holocaust, and other forms of 

discrimination against peoples based on their colour, nationality, race, and 

religion that had taken place during the war. It was agreed upon at that time that 

there would be a Declaration or set of rules to protect human rights. The United 

Nations decided to develop a set of rules to act as a guide for the treatment of 

people by their fellow human beings, a common standard of achievement for all 

peoples and all nations. The Declaration was to provide a standard against which 

abuses of rights could be measured. The Universal Declaration of Human Rights 

was adopted by the General Assembly of the United Nations on December 10, 

1948. In adopting the Declaration, the international community sought to 

encourage each nation to work within its own borders to protect individual rights, 

and to assist other nations to achieve the goals of the Declaration. December 10, 

1998, marked the 50th Anniversary of the signing of the Universal Declaration of 

Human Rights. 

 
 
This exercise is adapted from Concordium Refugee Policy and Research Centre, A 
Welcome for All: Human Rights and Newcomers to Alberta, Calgary: Concordium 
Refugee Policy and Research Centre, 1989. 
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          Handout 3 
 
Case Studies 
 
1. It is the practice in this country to provide more schooling opportunities for 
boys than girls. Supporters of this point out that men and women play different 
roles in society. They argue that culture has survived and remained strong over 
many centuries because these roles were clearly defined and everyone knew his 
or her proper place. They point to the state’s religion which supports this 
practice. They are concerned that providing equal schooling for both sexes will 
destroy the established, harmonious social order. It will create aspirations and 
expectations in females which are not appropriate to their role. 
 
2. In this poor country, the government is trying to increase the level of 
economic development. It has decided to move citizens to another part of the 
country from an area where farming and livestock keeping are not very 
profitable. There they will have a higher standard of living and will be able to 
grow agricultural products which will benefit the whole nation. The people do 
not want to leave the place where they, their parents, and their grandparents 
have lived. They know conditions are terrible and that some people die of 
starvation, but this is their home and that is where they want to be. The 
government uses force, however, to move them if they resist. 
 
3. The country is in a state of war. Living here are citizens who emigrated from 
the enemy country, and others who are descendants of immigrants from that 
country. The government is concerned about national security and questions 
whether it can count on the loyalty of this group of citizens. It worries about 
sabotage and spying. The government decides to place all citizens of this ethnic 
group in special camps and to keep them there until the end of the war. These 
people protest saying that they are loyal citizens, but the government decides 
nevertheless that it cannot afford to take chances. The people are moved into 
camps. The people must also sell their homes, businesses, and property and 
take whatever the buyers want to pay for them. 
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4. A government provides free education for all and guarantees employment 
after graduation. It controls the educational system and decides what jobs will 
be created and who will be placed in each position. In this way, the government 
can be sure that jobs in less developed and attractive parts of the country are 
filled and that there is a sufficient number of skilled employees for every 
occupation. It can also guarantee that every graduate will have a job. The 
government places quotas on enrolments into different fields of study at 
universities and technical schools. Even though an individual might want to 
study history, the government may decide that the country does not need many 
historians and have the student choose an officially approved area of study or 
not continue his/her education. After choosing an approved area, the student is 
assigned to the place where she/he will work after graduation. The government 
tries to consider the graduate’s strengths and interests but places the graduate 
where there is the greatest need. 
 
5. The government in this developing country is trying to consolidate its power 
and implement its plans for national development. There are some rebel groups 
that oppose the government and are fighting a guerrilla war against it. Inflation 
is soaring and many of the peasants and urban poor are growing increasingly 
disenchanted with the government. The news media is criticizing the 
government’s policies. The government decides that the country has a crisis. It 
closes down certain opposition newspapers and censors others. It argues that 
the press has been printing false reports about conditions in the country and is 
stirring people against the government. The government declares that its actions 
are for the good of the people and will only be temporary. As soon as the rebels 
are brought under control and the economic crisis is overcome, these 
newspapers will be allowed to reopen and censorship will be lifted. They will, 
however, be expected to act responsibly and publish accurate news stories. 
 
Case studies taken from David Shiman, Teaching Human Rights (Centre for Teaching 
International Relations: University of Denver, 1993) at 22. 
 
Reprinted with the permission of the Center for Teaching International Relations, Graduate School of 
International Studies, University of Denver, Denver, Colorado 80208 USA.
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Film: Enemy Alien      Handout 4 
 

Questions 
 
1. Where did the original Japanese workers locate in British Columbia? What type of labour 
did they provide? 
 
2. Why did many people claim to be concerned about the presence of the Japanese in British 
Columbia during World War II? 
 
3. What does the narrator claim is the purpose of the film? 
 
4. What were the original plans of the initial Japanese workers who came to Canada? 
 
5. What routes to economic success does the film maker suggest were followed by the 
Japanese living in Canada? 
 
6. How did the other residents of British Columbia respond to the presence of the Japanese? 
 
7. In general terms, how did the Japanese living in Canada respond to the pressures placed on 
them? 
 
8. Why do you think that people of Japanese ancestry living in Canada were labelled “Enemy 
Aliens?” 
 
9. What purposes were supposed to have been served by relocating people of Japanese 
ancestry in the interior of B.C.? 
 
10. When public complaints surfaced over the cost of the internment camps, what measures 
were taken to "improve" funding? 
 
11. When camp residents were moved from B.C. how were they employed? 
 
12. Why were the people in B.C.'s coastal communities concerned about the "permanence" 
of the internment camps? What actions did the government take in order to solve this 
"problem"? 
 
13. It is apparent now that the explanations offered by various groups concerning the 
treatment of the Japanese Canadians served the interests of those groups. If we consider the 
whole range of restrictions placed on the Japanese, from curfews through internment, 
confiscation and sale of goods and property, relocation elsewhere in Canada, and voluntary 
deportation, it is possible to see how these interests were served. Describe what you think 
were the interests of the following groups in imposing limitations (Business, Non-Japanese 
Labour, Government and the Public). 
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14. What new device brought the war to an abrupt end? 
 
15. How many Japanese people living in Canada were charged with treasonable offences? 
 
16. What does the narrator suggest is the "triumph of the Japanese living in Canada”? 
 
Reprinted from Decoding Discrimination: A Student-Based Approach by Decoding Discrimination: A Student-
Based Approach by R.I. Simon et al, Ontario 1988 with permission of The Althouse Press. 
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          Handout 5 
 
 
Stereotypes categorize a racial, ethnic, or national group. Stereotyping can lead to prejudice 
and discrimination. Even stereotypes that appear to be positive can be harmful. 
 
Below are some of examples of common stereotypes. 
 
"All Scottish men wear kilts; red heads have fiery tempers; French people are snobby; 
Canadians live in igloos; all British people drink tea; all people from the United States are 
obnoxious." 
 
List some additional stereotypical generalizations. Share your list with another member of 
the class.  
 
 
Stereotypes 
 
1) 
 
 
2) 
 
 
3) 
 
 
 
How do such stereotypes get started? 
 
 
Why might such stereotypes be harmful? 
 
 
What role can you as an individual play to put to rest such stereotyping? 
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Example         Handout 6 
 
 Cathy was going into grade 11, and she decided that she was old enough 
to get a summer job. She made some money baby-sitting but she wanted a job 
that paid her every week. She talked to her parents and they agreed that she 
could look for a summer job.  
 Cathy then decided she should decide what kind of work she liked to do. 
She really liked being outside in the summer. The thought of being cooped up 
inside all summer did not appeal to her. She looked through the classified ads 
and found an ad for a summer landscaping job. It was perfect. They needed 
someone from Monday to Thursday, 9:00 - 4:00. The ad said that the person 
needed no prior experience and that they would be doing things like weeding, 
watering and cutting grass. Cathy was excited. She felt it was the perfect job for 
her. 
 She went straight down to the office, as the ad said to apply in person. 
She was greeted by the secretary who asked for her resume and asked her to sit 
down. The manager of the landscaping company came out and asked her some 
questions. He wanted to know about the classes she took, and which ones she 
liked best. He asked about her parents and where they lived.  
 Before Cathy left, she told the store manager about her interest in sports. 
"I'm a fast runner and bike rider,'' she said. "I also work in the garden with my 
dad. I cut the lawn and have had a lot of practice with a gas mower." 
 The manger thanked her and shook her hand. He informed her that he 
would be in touch. 
 Several days passed and Cathy did not hear anything. After a week, her 
mother suggested she go over to the office and find out. 
 Cathy hopped on to her bike and rode over to the office. She was not able 
to see the manager and the secretary informed her that the manager had not yet 
made his decision. 
 One week later, Cathy saw her friend Rick cutting a neighbor’s lawn. She 
asked him when he started cutting lawns. He told her he had just applied at the 
company yesterday and he got the job on the spot. It was the same company 
that Cathy had applied at. 
 Cathy thought about it. She had applied last week and Rick just applied 
yesterday and got the job. 
 Cathy went in to see the manager. He apologized for not calling her. He 
explained that he had always hired boys, as he felt they were better suited to the 
landscaping business. 
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 Cathy was not so sure. The more she thought about it, the more upset she 
became. Rick was no bigger or stronger than she. In fact she could probably 
push a lawnmower better than he could. Her feelings were hurt and she was 
angry. The manager did not even give her a chance. He never tested her 
strength. He thought she could not do the job because she was a girl. 
 Cathy had faced discrimination. Someone had judged her on the basis of 
her sex, not her individual ability. She felt sure she was strong enough to do the 
job. She had a good attitude and was willing to work hard. Now, because of 
discrimination, she would not get the chance to prove it. 
 
 
 
 
 
 
 
1. What kind of discrimination did Cathy face? 
 
 
 
2. In this case, what actions (or non-actions) of the manager made up the discrimination? 
 
 
 
3. Why did the manager decide not to hire Cathy? 
 
 
 
 
4. What did he base his decision upon? 
 
 
 
 
 
5. Has anything like this ever happened to you? Have you ever been prejudged on the basis 
of a certain characteristic? What did you do?
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Example         Handout 7 
 
Camille was in grade 9 when his family decided to move to the other side of the 
city. He was not too pleased about the move. He would miss his friends. 
However, he decided to look on the bright side and view the move with 
optimism. At first things went ok; he made some new friends and started to join 
clubs and team sports at his new school. However, he had been attending the 
new school for a couple of weeks when a gang of bullies started to bug him. At 
first they started calling him names. Then they started making fun of him based 
on his race. Camille was from India and as part of his religious faith he wore a 
turban. The gang teased him about it, and as they became braver they would 
surround him and try to take the turban off his head. 
 Camille became terrified to go to school. He started staying home with 
headaches and stomachaches. His parents started to get worried. He wouldn't 
tell them what was wrong. 
 Camille had faced discrimination. Someone had judged him on the basis 
of his race. They did not know him and yet they harassed him because he 
belonged to a different religion and race. Because of discrimination, Camille 
was not able to learn in a safe atmosphere. 
 
1. What kind of discrimination is this? 
 
2. Why are the other kids harassing Camille? 
 
3. What could Camille do? 
 
4. What could the school do to prevent this kind of behaviour from occurring? 
 
5. What would you do if you saw Camille being bullied?  
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Excerpt From Angel Square     Handout 8 
 

 That night I went to bed early. And I tried a prayer. I had never tried a prayer 
before. I prayed for a nice time. 
 A time when nobody thought some other person's face was funny to look at and 
nobody laughed at other people's parents and said they were stupid looking and 
nobody made fun of the way they talked and nobody thought somebody else wore 
funny or hateful clothes. 
 And nobody got beat up because of the kind of hat they wore or because of the 
street they lived on. 
 And nobody got spit on because they had different kinds of food in their lunch or 
their father came to meet them after school with a long coat on and maybe a beard. 
 And nobody got their mitts stolen or got tripped in the snow because their names 
didn't sound right or they believed in some other kind of religion or read a different 
kind of bible or had freckles on their faces or had the wrong kind of hair or had to go 
home at a different time from school or didn't have skates or did have skates or 
weren't allowed to play in alleys on Saturday or on Sunday or were, or got dunked in 
water at church or didn't swear or did swear or smelled funny or couldn't eat fish or 
had to eat fish or wore a hat in church or didn't wear a hat in church or said the Lord's 
Prayer different or didn't say the Lord's Prayer at all. 
 And nobody got punched in the mouth because they had clean fingernails or fat 
lips or couldn't pronounce Hebrew. 
 And there were no gangs waiting all the time, so nobody had to go down different 
streets just to get to the store or go to a school. 
 And you could carry a book along with you or mouth organ or something and 
people wouldn't take it from you and then tear it into pieces or grab it and smash it up 
against a wall. 
 A time when you maybe liked a girl and they wouldn't come along and twist your 
arm behind our back and make you say dirty things about her. 
 

We gratefully acknowledge the publisher, Groundwood Books—a division of Douglas & McIntyre, for 
permitting us to reproduce this material. 
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The Girl in the Hall       Handout 9 
 
Danielle Gallant, a thirteen-year old student at St. Stephen's High, Stephenville, 
Newfoundland, wrote this story based on her own experience. Danielle questioned her 
actions after witnessing an example of discrimination in her school. What would you have 
done in her place? 
 It was on a morning in November when I saw for the first time the new girl with the 
olive complexion and curly black hair. She wore a long flowered skirt and an obviously very 
aged white blouse. She crept slowly down the hall with an air of uncertain hesitation about 
her. As she walked she kept her back against the hard tiles of the wall as if she wanted to 
remain as inconspicuous, as unnoticeable, as she could. With each step a small brown foot 
peeped out from under her skirt and I could see that all she wore on her feet were a pair of 
worn leather sandals. 
 I could tell that she was new to our town, this girl with the strange clothes, because 
when she approached a teacher and spoke to him, the words were not familiar to me. The 
few recognizable words she did speak were thick and slurred. The teacher did not 
understand. I could see that right away, and the girl sank back towards the locker with an 
embarrassed look on her face. 
 Suddenly, a loud giggle pierced the air. A few lockers away, a group of people had 
formed. It was easy to see that they were laughing at the new girl. I looked her way to see if 
she had noticed, but she just turned away. 
 Gradually, a group of students gathered around the girl. By now, the first bell had 
rung and the girl was clearly confused. No one seemed to notice or care. All they noticed 
was that dark skin, those big black eyes, and those funny clothes. The crowds became bolder 
and bolder. The muffled giggles grew into outright laughter and now there wasn't an eye in 
the hall that wasn't focused on the unfortunate girl. 
  I looked away. I couldn't stand to see her face. I couldn't look at her, knowing how 
much she must be hurting. I wanted to help her, wanted to stand up for her. More than 
anything, I wanted to tell these people how wrong they were, how cruel they were being. I 
wanted to make them feel as badly as she must have been feeling. 
 Instead, I just stood there, I was scared to say anything. Scared that these people 
would tease and laugh at me, just as they teased and laughed at her. 
 Finally I forced myself to look at her face. Written there I saw all the pain and anger 
I knew I would see, but there was something else, something I hadn't expected. Her 
expression revealed a clearly defined look of acceptance as if she had expected this, and had 
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decided that she must put up with it. I knew then that none of this was new to her; that she 
had seen it all before. The whispering, the laughter, the teasing, it was all the same to her. 
 Voices began to rise out of the crowd. I could hear the jokes, the insults, and I knew 
she could too. I glanced over at her and saw that despite the fact that she spoke a different 
language, she understood what they were saying. There are some things that run deeper than 
words. They are part of an international language, understood by all people, no matter who, 
no matter where. 
 The second bell rang and the hall cleared. Only the girl and I remained. Suddenly she 
turned and I found myself looking into sparkling black eyes that were overflowing with tears. 
I shivered, conscious of the uncanny feeling that this girl with her penetrating gaze knew 
what I was thinking. 
 A feeling of guilt washed over me. I'd had the chance to help this girl. I could have 
been a friend when she needed one. But I hadn't. I had done nothing. 
 I turned away and began to walk down the hall. I told myself that it wasn't my fault 
and that it wasn't my responsibility to stick up for her. But somehow, I couldn't remove the 
feeling that I had, in some way, treated her just as the others had. I was as bad as they were. 
 I glanced over my shoulder, only to see her still standing there. She looked at me and 
I could tell she wanted my help. I turned away and walked down the hall. I didn't look back. 
 
 Danielle's story is about one person's feelings after seeing someone ridiculed for 
being different. Danielle believed that the group of students was doing something wrong. She 
believed that she had also done something wrong by failing to stick up for the new girl. The 
fact that Danielle felt uncomfortable and unhappy about what happened shows that she is 
beginning to rethink her behaviour. 
 
Questions 
 
1. What could the girl in the hall do to stop this type of treatment by her classmates? 

2. How might Danielle have acted differently? 

3. Write another ending to Danielle's story, or write about a similar incident from your own 

experience. 

4. Have you ever remained silent when you should have spoken up? Take the opportunity 

now to write about what you should have said or done. 
Reprinted from Multiculturalism in Canada by Barbara Samuels and Cheryl Craig with permission of Weigl 
Educational Publishers Limited. Copyright © 1997 Weigl Publishers Limited. 
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Meeting Jim Crow       Handout 10 

 
 There was nothing amiss, nothing lacking in Bowness. In 1958, my parents bought a 

house there for seven thousand dollars. It had no plumbing, no basement, no porch, an 

unfinished yard and only five small rooms. 

 Our street, 70th Street, was gravel and dust. No street lamps. No trees. When the 

wind blew, which it did frequently, great clouds of sand would whirl up and spin across the 

road. My brothers and sister and I, and our friends, were delighted by these dust storms. 

Someone would shriek, "It's a tornado!" and we would chase the cloud, madly laughing. 

 Around the corner and up 46th avenue was a cluster of businesses—the bakery, the 

hardware store, Gibson’s Variety, a cafe, the library and the Crystal Grocer, which everyone 

referred to as "Garry's" after the proprietor, Garry Fong. 

 At the other end of 70th street was Bowcroft Elementary which my brothers attended 

and the kindergarten which I attended in the basement of the United Church. Before gaining 

the church doors, there was a long, wide, grassy field to master. Initially, the crossing of this 

field required a certain amount of courage-gathering. The grass was, in places, as tall as I 

and the boulders in the distance might have provided cover for an animal or a bully. Soon, 

though, bolstered by the company of my friend Ricky Hayes, the field's gently waving 

rainbow-colored foxtails became a treasured part of the enjoyment in our five year old life. 

 Our street contained the closest thing to a Black community that one would find in 

Calgary in 1961. Ricky Hayes' parents were biracial, but he, his brother Randy and sister 

Debbie considered themselves Black. The Hayes', their grandparents across the alley, my 

family and the Saunders and Lawson families up the road comprised what I believe was the 

largest concentration of Black people in a single Calgary neighborhood. 

 My parents had an attitude of kinship toward the other Black families on the street. 

The families knew one another, they knew each other's parents and grandparents, and 

probably because of that "knowing," they communicated to us our connection to other Black 

children. We played together. Without isolating ourselves from the other children in the 

neighborhood and without any discussion of it, we sensed a link that transcended our 

environs. 
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 Across the street from our house was another field which we had to cross to reach the 

railroad tracks leading to the twin bridges, the Bow River, and ultimately, to the paths that 

took us "up in the hills." 

  Most summer days we spent meandering along the tracks to the river, the usual goal 

being a picnic in the hills. The picnic, however was not really the point. The point was the 

adventure we would sometimes encounter along the way. 

  On a very warm day, if there was no breeze, the heat from the iron rails and sharp 

smell of oil and metal bouncing up into our faces would drive us down from the tracks to 

walk through the high grasses. This meant slower going, but it was good to sniff the flowers 

instead of the heat and to dig around what someone would insist was a badger hole. 

 From the first time my brothers pronounced me old enough to go along with them, 

until I was sixteen and we moved from Bowness, the journey along the tracks to the river, 

across the bridges and up into the hills was real life. It was the meeting place, it was here we 

went to talk and light campfires, it was something we did that our parents did not do. 

 Across the alley from us lived two children, a brother and sister, who never joined the 

treks to the hills if we and the Hayes children were going. Their father forbade them from 

associating with us and effectively ostracized his children from the rest of the neighborhood 

by prohibiting them from joining any games where we Black children were present. When 

groups formed for kick-the-can or softball, we were often aware of these two children's eyes 

peering out from the cracks in their fence. They were there, we were aware of their presence, 

and in retrospect their loneliness seemed palpable. 

 When I was young, I was minimally aware that racism was a special problem. People 

who shared our neighbor's prejudice seemed rare and to have so little effect on my life that I 

did not attribute their bigotry to a world condition. 

 My mother had implanted in the minds of my two older brothers, my younger sister 

and myself that we were special, not ordinary in any way. She would refer to our bigoted 

neighbor with utter contempt, as "the likes of him," implying that his ideas and his two 

unfortunate children were unworthy of our time and thoughts. 

 The diligence of our mother freed the minds of me and my siblings from the self-

hatred that can cripple Black children born in ghettos. 
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 Still, even a fiercely proud mother's constant reassurances cannot protect her Black 

child from learning, sooner or later, that skin is a badge you will always wear, a form of 

identification for those in the world who wish to brand you. 

 One afternoon upon returning from school, I overheard my mother talking on the 

telephone to Mr. Leavitt, the principal of my elementary school. He was calling to plead with 

her to try and persuade Floyd Hayes to discourage his children from fighting at school. 

Floyd was the brother of my mother's twin sister's husband and the father of the 

aforementioned friends, Randy, Ricky and Debbie. 

 "I'm afraid that I can't agree with you, Mr. Leavitt," she was saying. "I'm not going to 

tell them how to handle their problems. They came from a place where they can't fight. 

Where they come from a Black person doesn't have a chance against racists, and if Mr. 

Hayes has decided his children are going to fight name-calling with their fists, that's up to 

him." 

 When my mother replaced the receiver on its hook on the walls, I pestered her with 

questions. What did Mr. Leavitt want? Why had he called her? Were Randy and Ricky in 

trouble? What did she mean when she said Floyd had come from somewhere else where they 

couldn't fight it? Fight what? 

 "Jim Crow. They couldn't fight Jim Crow down there, but he's determined he's going 

to fight it here." 

 "Who is Jim Crow?" 

 "It's not who, it's what. It's called Jim Crow when Black people aren't allowed to ride 

at the front of the bus, or drink from the same fountain as Whites." 

 "Jim Crow?" I repeated. "Jim Crow. Where is Jim Crow?" 

 "Kansas. Floyd and them were all born in Kansas." 

 If Floyd "and them" were all born in Kansas, that meant that my Uncle Allen, Floyd's 

younger brother, had been born there too, and that he had lived with this Jim Crow. 

 "Is Kansas in Canada?" I asked nervously. 

 "No, oh no," my mother said. "We don't have that kind of thing here. Kansas is in the 

States. Allen and Floyd never went to the movie houses when they were kids, not because 

they didn't believe in it, but because nobody was going to tell them they had to sit in the 
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balcony or at the back. They came to Canada to get away from that, and they figure they're 

not going to tell their kids to stand by while any one calls them 'nigger' either." 

 My mother was clearly agitated by Mr. Leavitt's call. I knew that she would repeat 

the entire conversation, with some embellishment to her sisters Pearl and Edie on the 

telephone later that evening. 

 As for me, I was relieved to learn that Kansas was not in Canada. Here was yet 

another horrific tale of life in "The States," fueling my growing belief that I was lucky to 

have been born in Canada. 

 Only short days before Mr. Leavitt's call I had learned from my grandparents, my 

mother's father and mother, had also once lived in America. 

 The discovery came to me when I asked my mother to explain why Grandpa was 

White, yet his brother, Uncle Buster, was Black. 

 My grandfather was something less than five feet, ten inches tall. He had grey eyes, 

he wore glasses over his long, narrow nose and he was light-skinned. 

 He had been called George Washington Smith at birth, but upon joining the 

Canadian army in 1919 he revealed the full extent of his embarrassment over the name and 

lied to his commanding officer, saying that his middle initial stood for Willis. Thereafter, he 

was known as George Willis Smith and that is how I knew him. 

 I believe he possessed an average build, although it is difficult to be certain as he 

always dressed in loose clothing, in particular a pair of grey-beige pants and a yellow shirt. 

 He had a deep voice and a low, rolling, rumbling laugh. He began most sentences 

with the phrase, "Well, ya take." He called his five sons "Son," his four daughters 

"Daughter" and he sometimes called me "Granddaughter." 

 He would say, "Well, ya take, granddaughter, I don't yodel when big girls (referring 

to my grandmother, who was singing in the kitchen) are listenin'. I only yodel for special 

small girls." 

 He was born in Chandler, Oklahoma, on October 31st, 1897. When I say that he was 

light-skinned, I mean that his skin color was indistinguishable from that of any White person. 

 That is why, in 1963 when I was seven years old, I asked my mother how he could be 

White and his brother be Black. 

 She turned and stared at me. "Your Grandpa is not white." 
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 "He is," I said. 

 I went to the china cabinet and took the photograph of my grandparents with their 

children taken on the occasion of their fortieth wedding anniversary. Carefully, I took it to 

my mother and placed it in her hands. 

 "Look." 

 My mother took the picture and brushed it gently, wiping away imaginary dust. 

 "He has fair skin, honey, but he isn't a White man." What he would say if he knew his 

grandchildren thought so!" She was very amused and continued, "You see, just look at his 

hair." 

 I looked, but seeing nothing remarkable about his metallic-grey, brushed back hair, 

did not speak. 

 "You're not going to find any White man on earth with hair like that," she said. 

"Daddy has some bad hair." 

 "Bad" was how she described any head of hair, like my brother Richard's or my 

cousin Sharon's, that was very tight and nappy. She frequently caused me considerable grief 

by comparing my hair with my sister's, whose loose and supple hair qualified as "hair." 

 I continued to gaze glumly at the photograph in my mother's hand. I was 

embarrassed at having been wrong about my grandfather. There he sat, beside my dark-

skinned grandmother, to whom all along I thought he had been blissfully and interracially 

married. 

 "Grandma is Black," I finally said. 

 Uhhm hmm, no one would ever mistake your grandmother for White. Daddy and 

Mama used to run into trouble when they went back to the States. If Daddy wears a hat, you 

see, he can't lay claim to his heritage. He used to wonder why nobody bothered him when he 

went into White areas. 

 "Once, Mama and Daddy went to Oklahoma to see Mom's relatives. They'd been 

shopping and made plans to meet in a restaurant for lunch. Daddy got there first, took a 

table and told the waiter that he was waiting for his wife. He didn't take his hat off until he 

sat down. When Mama got there she joined Daddy at his table, but no one came to take their 

order. The waiter walked all around them, just like they weren't there. He acted like he was 
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deaf when Daddy said 'Excuse me.' Finally, a person came from the kitchen and whispered, 

‘I’m sorry but we won’t be able to serve you today.’” 

 "Daddy was shocked. He was a young boy when they left the States and had forgotten 

what it was like there. He really got angry. He stood up and said, 'You sure were planning to 

serve me before I took my hat off.' He started to go toward man, but Mama stopped him. 'No 

George, let's just get our things and go,' she said, 'We don't need for you to land in jail down 

here.' Mama and Daddy got out of there and shook the dust of that place off of their feet. 

Daddy's never gone back again, never again." 

 Knowing my grandparents to be the gentle lovely people that they were, I couldn't 

imagine what kind of madness would cause them to be treated in such a manner. I began to 

fear the very words whenever I heard someone refer to "The States." I vowed that I, like my 

grandfather, would not bother to darken America's doorstep. 

 Thinking it over now, it is easy for me to see what would have been the most difficult 

thing about the Oklahoma experience for my grandfather. To walk away from a man who 

had insulted his wife by refusing to serve her would have been contrary to his principles. He 

believed that among his functions, one of his "jobs" was to protect his wife. It was up to him 

to see that life provided her the ordinary dignities that she deserved. 

 Following the conversation with my mother that day, I sat down to write my 

grandmother a letter. I did not mention the story that my mother told me. I mentioned that I 

had recently had my tonsils removed, that we would be, as usual, traveling to Winnipeg to 

see them during Easter break from school and that I no longer wept when my mother washed 

my hair. 

 
We gratefully acknowledge the publisher, Detselig Enterprises Ltd., for permitting us to reproduce this 

material.  
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Chapdelaine v Air Canada      Handout 11 
 
 At one time, Air Canada required that pilots be a certain height (5'6") 
before they applied for a job with the company. The restriction had the effect of 
eliminating 82 % of women from employment as pilots. Air Canada did not 
intend to discriminate against women but the effect of the policy was 
discriminatory. It is called adverse effect discrimination. 
 
1. Why do you think Air Canada has this requirement? 
2. Can you think of any other examples of adverse effect discrimination? 
3. Do you think that height requirement should be a policy with the police force, firefighters? 
Do you think people should have to take a fitness test? Why or why not? 
 
National Capital Alliance on Race Relations v Canada (Health and Welfare)1 
 A Canadian Human Rights Tribunal found that Health Canada 
discriminated on a systemic basis against employees who were members of 
racial minorities by failing to promote them on an equal basis to senior 
managerial positions. 
 The complaint against the Tribunal alleged that Health Canada engaged 
in a pattern and practice of discrimination based on race, colour and ethnic 
origin, which had the effect of depriving persons who were members of visible 
minorities of employment opportunities in senior managerial and professional 
positions. 
 The Tribunal found that members of visible minorities are under-
represented in senior management positions and that members of visible 
minorities are concentrated at the lower levels. The Tribunal also found that 
visible minorities are clustered in jobs from which they do not proceed to 
management positions. They found that there is less encouragement of 
employees who are members of visible minorities and as a result, visible 
minorities receive less management-related training. The Tribunal accepted 
evidence that these senior managers considered employees who are members of 
visible minorities to have skills appropriate for technical positions but not skills 
for management. In conclusion the Tribunal found that Health Canada had 
pursued staffing practices that were discriminatory. 
1. On what basis were the people in this organization being discriminated upon? 
2. What does ‘systemic discrimination’ mean? 
3. What kinds of practices in this case amounted to systemic discrimination? 
4. Can you think of any other groups in Canada that have been subjected to systemic 
discrimination? 
                                                
1  [1997] CHRR D/3. 
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CASE2         Handout 12 
 
 O'Malley worked for Simpson-Sears as a full-time sales clerk in the 
ladies wear department. The store was open Thursday and Friday evenings and 
Saturdays. The period from Thursday evening to Saturday at closing was 
described as the "time for selling." Therefore, a condition of employment was 
that the full-time sales staff would work Friday evenings on a rotating basis and 
two Saturdays out of three. 
 O'Malley became a member of the Seventh-Day Adventist Church. A 
tenet of this faith is that the Sabbath, which extends from sunset on Friday to 
sunset on Saturday, must be strictly kept. As a result, O'Malley could no longer 
work Saturdays. She was told that she could not stay on as a full-time 
employee, but she would be offered any tasks that would accommodate her 
personal requirements. Simpson-Sears then offered her part-time work, which 
came to half her previous number of work hours. She accepted this offer, but 
brought a complaint to the Ontario Human Rights Commission under the 
Human Rights Code. 
 The Commission’s Board of Inquiry considered two matters. First, they 
looked at whether there discrimination when a policy, such as the one requiring 
full time staff to work Saturdays, applies equally to all employees. Second, they 
analyzed whether, if there is discrimination, how far must the employer go in 
accommodating the religious beliefs of the employee to avoid discrimination. 
 The complaint was dismissed by the Board of Inquiry. O'Malley’s appeal 
to the Ontario Court of Appeal was dismissed. The Court held that there must 
be intent for discrimination to occur. O'Malley appealed to the Supreme Court 
of Canada, which ruled that intent was not a necessary element to prove 
discrimination under the Human Rights Code. 
 
1. What kind of discrimination has occurred in this case? 

2. In this case the employer argued that the policies applied to everyone and therefore it 

could not be discrimination. Do you agree? Why or why not? 

3. What does ‘adverse effect discrimination’ mean? Can you think of any other examples of 

adverse effect discrimination? 

                                                
2  O’Malley v Simpson Sears, [1985] 2 SCR 536. 
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True/False Questions      Handout 13 

 
1. T   F  Sexual harassment is illegal. 
 
2. T   F  Females are sexually harassed because of the way they  
   dress. 
 
3. T   F  Women are the only victims of sexual harassment. 
 
4. T   F  Women in the workplace are only sexually harassed by  
   their supervisors. 
 
5. T   F  Girls sexually harass other girls. 
 
6. T   F  Ignoring the harassment will make the behaviour stop. 
 
7. T   F  Hugging someone is always sexual harassment. 
 
8. T   F  Commenting on one's appearance can be sexual harassment. 
 
9. T   F  Women are harassed more frequently than men. 
 
10. T  F  Teachers are never harassed by students. 
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Handout 13:  Answer Sheet 
 
1. T Sexual harassment is sexual discrimination and is illegal in Canada. 
 
2. F Sexual harassment has nothing to do with the way a person dresses. Anybody can be 
harassed, regardless of his or her age, race, appearance, ability or sexual orientation. 
 
3. F In an American Association of University Women study of sexual harassment in the 
schools, 76% of males reported that they had been sexually harassed. However, girls 
reported experiencing sexual harassment more frequently. 
 
4. F Women in the workplace can be harassed by co-workers, supervisors and clients or 
customers. 
 
5. T Studies show that girls or groups of girls sexually harass other girls. 
 
6. F Choosing to ignore the behaviour will not make it clear to the harasser that the 
behaviour is inappropriate. Ignoring the behaviour may allow the harasser to think that his 
behaviour is acceptable. 
 
7. F Hugging a friend is not always sexual harassment. When the behaviour becomes 
unwelcome to the recipient then the behaviour may be sexual harassment. 
 
8. T Complimenting someone on his or her appearance is not always sexual harassment. 
However, if the behaviour persists and becomes unwelcome then it may be considered to be 
sexual harassment.  
 
9. T Studies indicate that women and girls experience sexual harassment more frequently 
than males. 
 
10. F Teachers can be sexually harassed by their students. In most cases the victim is female 
and the harasser is male. Male high school students can be bigger than their female teachers 
and thus physically intimidating. 
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Sexual Harassment, Flirting, or Complimenting?  Handout 14 
 
1. A group of boys always grab at the girls as they try to get to their lockers. 
 
2. The boys in English class burst out laughing when Michael holds up a 
Playboy Centerfold. 
 
3. Mr. Smith is Samantha's math teacher. She has stayed behind after class to 
ask Mr. Smith questions. Both times, Mr. Smith has put his hand on Samantha's 
leg in a suggestive manner. 
 
4. Janice is taking Industrial Arts in school. The guys keep taking her 
woodworking tools and hiding them. Janice cannot finish her cabinet without 
her tools. Janice is also the brunt of many practical jokes. She often finds 
pornographic pictures in her tool box. 
 
5. Tom is caught peeping through a peephole that looks into the female locker 
room. 
 
6. John always compliments Tina on her appearance. 
 
7. During lunch break a group of boys congregate and rate girls on a scale of 
one to ten. 
 
8. Linda is at the year end school dance. Timmy is very attentive towards 
Linda. He asks her to dance and buys her a coke. Linda is flattered. 
 
9. Martha works out at the gym every lunch hour. Tom also works out every 
day. Martha is always commenting on Tom's physique. This makes Tom 
uncomfortable. 
 
10. Bruce does exceptionally well on his math assignments. Mrs. Jones has told 
Bruce that he is quite a bright student. 



APPENDIX 

Alberta Civil Liberties Research Centre      135 

Handout 14: Answer Sheet 
 
1. Is this sexual harassment? Yes, this behaviour is inappropriate and physically threatening. 
 
2. Is this sexual harassment? Probably not. If this happens once it is probably not sexual 
harassment. However, if the behaviour persists it should be classified as sexual harassment 
and it is the teachers’ and principals’ responsibility to put a stop to the behaviour. 
 
3. Is this sexual harassment? Yes 
Mr. Smith is taking advantage of his superior position. It is entirely unacceptable for a 
teacher to touch a student in an inappropriate manner. 
 
4. Is this sexual harassment? Yes 
This behaviour is interfering with Janice's learning. 
 
5. Is this sexual harassment? Probably not. 
If this occurs once, it is probably not sexual harassment. However, if the school fails to fix 
the hole and the behaviour continues it may be sexual harassment. 
 
6. Is this sexual harassment? Probably not. 
Complimenting someone on their appearance is not sexual harassment. However, this 
depends on the situation and how the compliment was delivered. 
 
7. Is this sexual harassment? Yes 
This behaviour is degrading and is likely to make female students uncomfortable. 
 
8. Is this sexual harassment? No 
Linda genuinely likes the attention and feels flattered. She does not feel uncomfortable about 
the situation. 
 
9. Is this sexual harassment? Probably 
Tom feels uncomfortable by Martha's remarks.  
 
10. Is this sexual harassment? No 
Mrs. Jones is sincerely complimenting Bruce on his academic performance. 
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WHAT IS SEXUAL HARASSMENT?   Handout 15 
 
    ALWAYS SOMETIMES     NEVER 

 
Comments on one's body dress 
or personal appearance 

   

Physical contact (hugging, patting)    
Jokes with a sexual theme 
 

   

Whistling, catcalls 
 

   

Prolonged staring at a person's body    
Invitation for dates 
 

   

Disturbing phone calls 
 

   

Use of terms like "honey" "chick", 
"sexy", "dear" 

   

Writing or pictures on walls, desks, 
washroom 

   

Stalking 
 

   

Rating (1-10) 
 

   

Nasty comments about gays/lesbians    
Sexual Rumours 
 

   

 
Adapted from: Bond, M. Community Action and Research Conference University of 
Michigan, 1989; and the OISE Women's Caucus Against Sexual Harassment. 
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  Handout 16 
Case Studies 
Read the following short case studies. Determine which section of the Charter 
is most applicable in each case. Remind students that the Charter may not apply 
to this situation. 
 
1. Bob worked as a welder at a local factory. He only recently started working 
with this company. Bob is Jewish and approached his boss to request Jewish 
holidays. His boss refused and when Bob persisted in his complaints he was 
served with a lay off notice. 
 
2. Virginia was arrested for shoplifting. She was very nervous and was put into 
a jail cell when they arrived at the police station. The police did not inform her 
of her rights. 
 
3. Kumar Patel was very excited about starting Grade 7 at his new school. He 
was surprised when the principal told him he would have to remove his turban. 
The principal assured him that it had nothing to do with his religious faith. It 
was because of the no headwear policy at school. 
 
4. Joanna wrote an article for the school newspaper on the harassment of gay, 
lesbian and bisexual students. She was disappointed to hear that the principal 
refused to print the piece. 
 
5. Ken, a recent immigrant from Jamaica, applied for a job as a nurse with the 
city hospital. He did not get the job. The person who got the job had less 
experience than he did. 
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Questions—Junior High      Handout 17 
 
1. When did the Canadian Bill of Rights come into force? 
 
 
 
2. When did the Canadian Charter of Rights and Freedoms come into force? 
 
 
 
3. What are the fundamental freedoms guaranteed by the Charter? 
 
 
 
4. Why is the Charter such a powerful piece of legislation? 
 
 
 
5. What section does the "right to a lawyer" fall under? 
 
 
 
6. The government is not permitted to discriminate against people on certain grounds. What 
section of the Charter provides for this protection? What grounds are listed in this section? 
 
 
 
7. When a person is arrested, what rights does he or she have? 
 
 
 
8. To whom does the Charter apply ? 
 
 
 
9. According to the Charter, are Canadians permitted to move to any province and seek a 
livelihood? 
 
 
 
10. Summarize the main reasons we have a Charter. 
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Rights and Responsibilities   Handout 18 
 
 
 
List five rights that you as  a Canadian citizen are entitled to. 
 
List five responsibilities of citizenship. For example, political rights like voting 
in an election carry duties. Citizens have a responsibility to vote.  
 
 
 
 
 

RIGHTS RESPONSIBILITIES 
 
1. 
 

 

2. 
 

 

3. 
 

 

4. 
 

 

5. 
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Questions—Senior High     Handout 19 
 
1. What is the significance in the fact that the Charter is entrenched in the Constitution? 
 
 
2. Why was the Canadian Bill of Rights considered to be a weak document? 
 
 
3. Are the rights and freedoms in the Charter subject to any limit? Provide an example of 
when it might be necessary to limit someone's rights. 
 
 
4. Summarize the main reasons for having a Charter.  
 
 
5. Does the Charter deal with discrimination among private citizens? 
 
 
6. What are the fundamental freedoms guaranteed by the Charter? 
 
 
7. What rights are protected under the section called “Democratic Rights?” 
 
 
8. Do you think that freedom of association should include the right to join racist groups, 
such as the Ku Klux Klan? Why or why not? 
 
 
9. Name the seven clusters of rights into which the Charter is divided. 
 
 
10. According to the Charter, can Canadian citizens move to any province to look for work. 
If the answer is yes, what section does this right fall under? 

 
 

11. Why is it necessary to limit rights sometimes? Give an example. 
 
 
12. Look at the legal rights section of the Charter. What must a police officer do when 
arresting a person? 
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Keegstra Case3        Handout 20 
 
 James Keegstra was a high school teacher in Eckville, Alberta, from the early 1970's 
until his dismissal in 1982. In his classes, Keegstra taught his students that the Holocaust, in 
which six million Jews died during World War II, had not actually happened, and that the 
fabrication was part of a Jewish conspiracy to rule the world. He described Jews to his 
students as being "treacherous," "subversive," "sadistic," "money loving," and "power 
hungry." He further stated that they were responsible for depressions, anarchy, chaos, wars 
and revolutions. He expected his students to reproduce his teachings in class and on exams; 
if they failed to do so, their marks suffered. 
 In 1984, Keegstra was charged with unlawfully promoting hatred against an 
identifiable group, contrary to section 319 (2) [then section 281(2)] of the Criminal Code 
which states, "Everyone who, by communicating statements in any public place, incite hatred 
against any identifiable group where such incitement is likely to lead to a breach of the peace 
is guilty of (a) an indictable offence and is liable to imprisonment for a term not exceeding 
two year; or (b) an offence punishable on summary conviction. 
 Keegstra was convicted by a judge and jury in the Alberta Court of Queen's Bench, 
after the longest trial in Alberta history, and fined $5000. He appealed his conviction to the 
Alberta Court of Appeal and, in June 1988, the court unanimously accepted his argument. 
The court held that the Criminal Code provision was overly broad and not a reasonable limit 
prescribed by law under section 1 of the Charter. 
 The Crown then appealed that judgment to the Supreme Court of Canada where the 
appeal was heard in December, 1989. In a 4-3 judgment released on December 13, 1990, the 
Court upheld the Crown's appeal. All seven judges agreed that the hate law violated the 
Charter's section 2(b) guarantee to freedom of expression. However, only four of them 
believed that this infringement was a restriction that could be justified under section 1 of the 
Charter to help protect hate propaganda victims. The remaining three judges could not justify 
the law under section 1. 
 
1. What was Keegstra's main defence for his actions? 
2. Did Keegstra take advantage of his position as a teacher and abuse the public trust? 
3. In 1988, Ontario Justice Samuel Grange wrote: "Freedom of Speech has never being 
absolute." What does this mean, and do you agree? Why or why not? 

                                                
3  R v Keegstra (1990), 117 NR 1 (SCC). 
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4. Andrew Cardoza of the Canadian Ethnocultural Council called the Supreme Court's 
decision a victory for people from ethnic and visible minorities who find themselves being 
targeted by hate mongers. He said: "Minorities can feel a bit reassured after such a decision 
against hate mongering." Do you agree? Why or why not? 
5. After the decision, Jim Keegstra said: "If we all have to think the same way, well, then 
we're just robots...We were taught in university that you can be skeptical and no, you'll never 
be taken to court. Well, you see that's not true anymore." Do you agree with Keegstra's 
opinion? Explain. 
6. Lorne Shipman, Ontario Regional Director for the League of Human Rights of B'nai Brith 
Canada, stated: "This decision serves, as all laws do, as a boundary of reasonable societal 
behaviour and as a deterrent to those whose intent is to cause hatred and upset our fragile 
dream of equality for all." Defend or refute this statement in light of the Keegstra decision. 
 
Reprinted from All About the law by Gibson and Murphy with permission of ITP Publishing. 
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Attis Case        Handout 21 
 
 David Attis, a Jewish parent, complained that Malcolm Ross, a teacher, publicly 
made racist and discriminatory comments about Jewish people during his off-duty time, and 
this created a "poisoned work environment" in the school district, negatively affecting the 
Jewish students and other minority students.  
 Mr. Ross wrote books and communicated with the media about his anti-Semitic 
views on his off-duty time. He did not teach or share his views with his students.  
 The case went all the way to the Supreme Court of Canada. The Court found that 
even though Mr. Ross did not share his views with his students it was reasonable to 
anticipate that, given the high degree of publicity surrounding his publications and media 
interviews, his off-duty conduct was a factor influencing discriminatory conduct by students. 
The court found that teachers occupy positions of trust and exert considerable influence over 
students. The Court found that it is more difficult for students to make an intellectual 
distinction between documents a teacher makes in the school and those the teacher makes 
outside the school.  
 Mr. Ross argued that an order to remove him from his teaching position infringes 
upon his right to freedom of expression and religion guaranteed under ss 2(a) and 2(b) of the 
Charter. The Court found that there is a rational connection between Mr. Ross's conduct and 
the harm—the poisoned educational environment—when he was in a teaching position. 
Removing Mr. Ross from his teaching position is rationally connect to the objective of the 
order. However, the Court ruled that restricting Mr. Ross's off-duty conduct when he is not in 
a teaching position (i.e., when he is in an office job with the School Board) impairs his right 
to freedom of expression more than necessary. 
 
 
1. How is this case different from the Keegstra case? 
2. Should it make a difference that Ross was not teaching his views in the classroom? 
3. What does the court mean when it says that "removing Mr. Ross from his teaching 
position is rationally connected to the objective of the order?" 
4. If Mr. Ross takes a non-teaching position with the Board, do you think he should be 
permitted to continue his anti-Semitic activities on his own time? Why or why not? 
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  Handout 22 
 
Hypothetical Situations for Discussion 
 
A. The Charter of Rights and Freedoms states in Section 2: 
 

Everyone has the right to the following fundamental freedoms: 
(b) freedom of thought, belief, opinion and expression, including freedom 
of the press and other media of communication; 
 

1. A complaint has been filed by a parent about the lectures given by a Grade 10 Social 
Studies Teacher in a public high school. The teacher has told the students on a number 
of occasions that Catholics are not really Christians, that they in fact undermine the 
Christian faith, and that Catholics have a conspiracy (headquartered at the Vatican) to 
try to control governments. The teacher has given the students a number of examples of 
Catholic attempts to infiltrate the government, including a lengthy illustration based on 
the life of John Kennedy. The teacher argues that she has a right, under the Charter, to 
express her views. The parents want the teacher fired. 
 
(a) What do you think should be done? 
(b) Points to consider: the teacher's rights and the school's obligations 
 
 
Points that should emerge in discussion: 
(a) The teacher does have a Charter right under s. 2 to freedom of expression and to freedom 
of religion. 
 
(b) Governments are also bound by the Charter--public high schools are caught by this, 
since they are under the control of the municipal Board of Education and under the 
provincial control of the Department of Education. Therefore, if the school fires/disciplines 
her, it may be violating her Charter rights. If this is the case, the school could wind up in 
court. 
 
(c) The school may be able to fire her, even though this is against her Charter rights of 
freedom the of religion and of expression as it could be seen as reasonable and justifiable.  
The problem here is that the teacher is giving these opinions in class: 

1. The teacher is paid to teach the curriculum and not her own views 
2. The students are a vulnerable, captive audience and are required by law to 
attend school, 

 
(d) As a result, dismissal from her position and/or discipline are possible, since she isn't 
performing the duties required of her. 
 
2. A complaint has been filed by a parent about the math teacher at the junior high 
school her daughter attends. On his own time, the teacher has written and distributed 
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three books on Catholicism. These books express, in very strong language, the view that 
Catholics are not really Christians, that they in fact undermine the Christian faith, and 
that Catholics have a conspiracy (headquartered at the Vatican) to try to control 
governments. The parent, who is Catholic, wants the teacher fired so no other Catholic 
student will be exposed to him. The teacher argues that he has the right to freedom of 
expression, that he wrote the books on his own time, and that he does not discuss his 
religious or political views with his students. 
 
(a) What do you think should be done? 
 
(b) How does this situation differ, if at all, from number 1? 
 
(c) Compare this situation with the following: 
 

(i) Is a judge who states in a speech out of court that he thinks police 
officers always lie able to do his job properly and adjudicate trials in a 
neutral manner? 
 
(ii) Is a police officer who says privately, "Women ask to be hit when they 
argue with their husbands," fit to attend a domestic dispute? 
 
(iii) Is a police officer who is a member of a White Supremacist group 
able to perform his duties? 

 
(iv) Is a police officer who is actively pro-life able to attend a disturbance at an 
abortion clinic? 

 
Points that should emerge in discussion 
(a) same as above 
(b) This is a more difficult situation, because he is making these statements on his own, 
private time. During class hours, he is teaching the curriculum for which he is responsible. 
Teacher will argue that he is properly carrying out his views in the classroom.  However, it 
can still be argued that his conduct away from the classroom may affect the job he does. For 
example, can he show that he deals fairly with Catholic students in the classroom?  
(c) Compare this with the Attis case. 
 
3. After a gruesome number of gory serial killings, the police finally apprehend the man 
whom they suspect is the killer. Immediately after the man is arrested and charged, the 
chief of police calls a news conference, and states to the gathered media that the man is 
obviously guilty, has just made a full confession to the police in which he has 
unequivocally admitted to all the killings, and is the most disgusting, vile and loathsome 
piece of human trash that he has encountered during his 20 years as chief. The chief of 
police also releases a videotape of the confession to the media. This confession receives a 
great deal of air time, and is played on local television stations several times 
immediately before the accused's trial.  The accused argues that the chief of police has 
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jeopardized his fair trial and should be held legally responsible for his conduct. (based 
on actual U.S. case) 
 
(a) Can the chief of police defend his actions by arguing he has simply relied upon his 
freedom of expression? 
 
(b) Related issue: Should the police be able to publish the names of prostitute's customers? 
 
Points that should emerge in discussion 
(a) Freedom of speech has limits—pre-trial publicity  endangering the accused’s fair trial 
can be restricted. 
(b) Confession may not be admissible at trial. There are no guarantees as to its quality, the 
circumstances immediately before it was made, the circumstances under which it was made. 
It may have the effect of having the public and the jurors convict the accused even before the 
trial. 
 
B. Freedom of Religion 
 
The Charter of Rights and Freedoms states in section 2: 
 

Everyone has the right to the following fundamental freedoms: 
... 
(a) freedom of conscience and religion 

 
1. The parents of a 20-year old Mount Royal student are alarmed when they learn that 
their son has decided that he wants to lead a more spiritual life. He plans to join a 
church community. He intends to turn over all of his assets to the church. He is 
expected to obey the church leaders and to work full-time for the church. In return, the 
church will support him financially for the rest of his life. His parents think he is 
throwing away not only his money, but also his life. 
 
(a) Should his parents be able to stop him? 
 
(b) Does the nature of the religious group make a difference: Jesuits or Franciscan Monks v. 

Moonies? 
 
Points that should emerge in discussion: 
(a) freedom of religion and the right to practice one’s own religion 
(b) The student is no harming anyone else by this practice of religion. He is a grown adult 
fully capable of making his own decision. 
(c) There are different implications if the religion is using illegal means to recruit followers 
and to keep followers. 
 
2. A woman arrives at the emergency room of a hospital, injured and bleeding but 
conscious. She informs the emergency room staff (doctors and nurses) that she is a 
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Jehovah's Witness and that she refused blood transfusions. The doctor says that she has 
to have a transfusion to survive. Again she refuses, and then falls unconscious.  
 
(a) Should the doctors be allowed to perform the transfusion to save her life? 
 
(b) If the woman is 5 months pregnant, should the doctors be allowed to perform the 

transfusion in order to save her life, and thereby the fetus's life? (issues of maternal 
liability) 

 

Points that should emerge in discussion: 
(a) Right of woman to choose her own religion and to practice it 
(b) Woman not harming anyone else by her religious convictions--unless she's pregnant, and 
may therefore be harming the fetus 
(c) Doctors and nurses, however, are under a duty and an obligation to save lives: possible 
legal implications if they allow her to die 
(d) Medical law very reluctant to force a person to have a medical procedure if that person 
does not consent to having it; exceptions have been made where procedure required to save 
the life of an unborn child: Cesarean sections, blood transfusions 
(e) Law of battery--may allow the woman to sue the hospital staff for having given her 
treatment without her consent 
 
 
 
3. A woman arrives at the emergency room of a hospital, injured, bleeding and 
unconscious. An undated medical card in her purse says that she is a Jehovah's Witness 
and that she refuses blood transfusions under all circumstances. Without a transfusion, 
she will die. (based on actual Ontario case—she later successfully sued the doctor for 
$50,000) 
 
Should the doctor give her the transfusion? 

Points that should emerge in discussion: 
(a) Same as above: 

• law of medical consent 
• battery action possible (in this case, she did sue the doctor for $50,000) 
• doctor under a duty to save her life 

(b) Card itself may or may not represent her true views at the time of the accident, 
particularly if undated. Even if dated, she could have changed her mind that morning: puts 
doctors in a very difficult situation 
 
4. A woman arrives at the emergency room of a hospital, carrying her two year old 
child who is injured and bleeding. The mother informs the emergency room staff 
(doctors and nurses) that she and the child are Jehovah's Witnesses and that she 
refuses to allow the child to have a transfusion. The doctor says that she has to have a 
transfusion to survive. Again she refuses. 
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(a) Should the doctors be allowed to perform the transfusion to save the child's life? 
 
(b) Should the age of the child make a difference--2 years as opposed to 12 years? 
 
 

Points that should emerge in discussion: 
(a) Same as above: 

• law of medical consent 
• battery action possible  
• doctor under a duty to save her life 

(b) Here, however, her religious beliefs are jeopardizing the life of another 
person--a child, in this case, who cannot choose for himself or herself whether to have the 
transfusion 
(c) concept of parental autonomy strong in our law (parents have a right to make decisions 
about their children; law reluctant to interfere in those situations as a general principle) 
(d) however, exception in these cases where the child's life is jeopardized by parent's 
decision: in those cases, the courts have almost unanimously refused to allow the mother to 
prevent the transfusion in such a case; cases in Alberta, Canada, and the U.S. have generally 
made the child a ward of the court and then authorized the doctors to perform the 
transfusion and thereby save the child's life 
(e) criminal law implications: should the mother be held liable under the Criminal Code for 
endangering the child's life? (criminal negligence) 
(f) has arisen in other contexts: Scientology cases where parents refuse to seek medical 
treatment for diabetes, and the child dies; where parents put child on a strict diet to cure a 
medical condition, and the child dies of starvation. Again, criminal implications: failure to 
provide the necessaries of life to the child 
(g) child may not be 18, but may still be fully capable of making own decision (example in 
U.S. of boy with harelip and cleft palate refusing to have treatment for religious reasons) 
 
5. A Sikh high school student in St. Albert, north of Edmonton, brings his kirpan to 
high school classes. The school principal suspends the student on the grounds that this 
kirpan, which is a 6-7" bladed dagger, is a dangerous weapon. The principal further 
informs the student that he will not be readmitted to the school until he leaves his 
kirpan at home. The student lays a complaint with the Human Rights Commission. 
 
(a) Is this complaint justified? 
 
(b) Would your answer change if police statistics revealed that the kirpan had never been 
used by a Sikh in an aggressive manner, and was considered by Sikhs to be purely a religious 
symbol, albeit a religious symbol which they had to carry with them at all times? 
 

Points that should emerge in discussion: 
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(a)proof of whether something is a religious symbol (i.e., Calgary case where man tried to 
claim that his hunting dagger, which he wore under his clothes strapped to the inside of his 
thigh, was a religious symbol according to his religion of Wicca (witchcraft); court said no--
nothing to prove it) 
(b) balancing of religious freedom with public safety: could this be accomplished by 
requiring that the student wear it under his clothes, so that it couldn't be easily grabbed by 
another student, that it be blunted, and that it be secured within its sheath? 
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YOU BE THE JUDGE!     Handout 23 

 
The purpose of section 8 of the Charter is “to protect individuals from unjustified state 

intrusions upon their privacy.”4  

 

A student informant told the principal about three students who 

were selling drugs at school. The student not only named the three 

students but also revealed where the drugs were hidden (in their 

lockers). The principal searched the lockers of the students and 

found a small quantity of drugs in their lockers. 

 

R v W. (JJ), [1990] NJ No. 73 (Nfld. S.C.) 

 

 

• Do you think the search of the students’ lockers was reasonable or unreasonable?  

• What would you do if you were the judge?  

• Remember that there are two legitimate interests here:  the students’ right to privacy and 

the school’s responsibility to maintain a safe learning environment.  

 

                                                
4  Southam v Hunter (1985), 55 NR 241 at 249 (SCC). 
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Teacher Key 

 In a case called R. v. J.M.G., the court set out a test for the reasonableness of a 

student search by his/her principal. The test involves two components: 

 

(a) whether the search is justified at the time of its inception, and 

(b) whether the measures adopted are reasonably related to the object of the search and not 

excessively intrusive.  

 

 The judge commented on difference between the relationship between a principal and 

a student and the relationship between a police officer and a citizen. A principal has a 

substantial interest in the welfare of the accused student and the other students in the school.  

 

 The student activity was based on a real case called R v W (JJ), (Nfld. SC) 1990 

where the Court of Appeal concluded that the principal had reasonable suspicion to justify a 

search. The search was dictated by the circumstances and was reasonably related to the 

desirable objective of maintaining proper order and discipline. 
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Debating the Charter’s Value   Handout 24 
 
 The Canadian Charter of Rights and Freedoms has become an accepted part of the 
Canadian legal and political landscape. It has limits, however, and therefore has its critics as 
well as its supporters. As well, in recent years the Supreme Court of Canada has made some 
controversial decisions.  
 
 Below is an example of a controversial decision that the Supreme Court of Canada 
made in 1997. The purpose of section 8 of the Charter is “to protect individuals from 
unjustified state intrusions upon their privacy.” (Southam v Hunter (1985), 55 NR 241 at 249 
(SCC)). 
 
Case—R v Feeney, [1997] 2 SCR 13 
 
 In 1997 the police dismissed a second degree murder conviction against a man called 
Feeney. The decision angered many of the residents of the deceased’s home town.  
 The deceased was found at his home in a small community, having died in an attack 
involving five blows to the head. The deceased’s truck was found in a ditch earlier that 
morning, and the accused had been seen walking along the road where the deceased lived. 
The police then went to the accused’s trailer and knocked on the door. Receiving no answer 
the officer entered the trailer with his gun drawn. The police officer noticed blood stains on 
the accused’s shirt. The shirt was seized and the accused was taken to the police station, 
where, before he had consulted with a lawyer further statements and fingerprints were taken. 
The accused stated that he had stolen cigarettes and cash and told the police the exact 
location of the cash. 
 An arrest without a warrant is only legal if: 
 

(a) the officer has reasonable grounds to believe that the person sought is within the 
premises; 
(b) proper announcement is made; and 
(c) the officer believes reasonable grounds for the arrest exist. 

 
 The officer who knocked and entered testified that he did not believe he had 
reasonable grounds to arrest the accused when he originally knocked. The Supreme Court of 
Canada said that the individual’s privacy interest in the dwelling house outweighs the interest 
of the police and warrantless arrests. Admission of evidence would bring greater harm to the 
repute of the administration of justice than its exclusion. 
 
You be the Judge 
 If you were sitting on the Supreme Court of Canada how would you decide this case? 
Consider the following points: 
 
Remember! Without legal rights the police . . .  

• could arrest you without telling you why 
• could prevent you from getting legal assistance or fail to tell you that you have a right to 

legal assistance 
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• would not have to release you even if they had behaved illegally in arresting you 
• could hold you indefinitely and continue questioning you 
• could put you in jail without a fair trial 
• could, without good reason, stop you on the street or enter your home at any time 
• could arrest you and keep you in a jail cell until your trial 
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Pros and Cons of the Charter     Handout 25 
 
Pro 
 The Charter acts as a statement of our important beliefs as a nation. By having the 
Charter, we are together stating that in our country, all people have rights. For example, as 
Canadian, we all have the right to vote, the right to freedom of expression, and the right to a 
lawyer. 
 
Con 
 Some people argue that having a Charter puts too much power into the hands of the 
courts. Some major policy decisions end up in the Supreme Court of Canada. Different 
judges naturally have different beliefs and value systems. Some people also argue that the 
judges are not elected so they are not voted in by the majority. These people would argue 
that certain social policy decisions should be made by politicians and not judges. 
 
Pro 
 The Charter gives us legal rights. It protects us from police abuses and unjustified 
intrusions on our privacy. 
 
Con  
 Some people argue that the Charter gives some people too many rights. For example, 
some say the Charter goes too far in areas such as limiting the ability of the police to control 
crime. For example, a police officer may search someone’s house without a proper search 
warrant and the evidence found may later be excluded from a trial. 
 
Pro 
 One can argue that the Charter is important because it empowers minority groups 
who previously had no voice. 
 
Con 
 It has been argued that the Charter fosters too much concern with individual rights 
and the needs of special groups, at the cost of the common good. It has also been argued that 
the Charter will work in the interests of the powerful in society who can afford the cost of 
litigation’s.  
 
 
 What do you think about the value of the Charter? Consider the above points and 
formulate your own ideas. You may need to do some additional research before you can 
answer the question.  
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CASE       Handout 26 
 
 
 
Andrews v Law Society of British Columbia 
 
Facts 
 
Andrews, a UK citizen, moved to Canada in 1985. He was a lawyer and met all the 
requirements needed to practice in British Columbia except one—he was not a Canadian 
citizen. He challenged the law based on section 15 of the Canadian Charter of Rights and 
Freedoms. He claimed that the British Columbia Law Society was discriminating against him 
based on the fact that he was not a Canadian citizen. 
 
The Supreme Court of Canada decided that the words "every individual” applied to everyone 
not just Canadian citizens. The court ruled that Andrew's equality rights had been infringed. 
In determining whether or not Andrew’s rights had been infringed the court used a different 
test than previously used. In the past the court would have looked at the “similarly situated 
test.” This means that Andrews would be treated the same as all other non-citizens who 
applied to be a lawyer in British Columbia. However, the court decided that this was an 
unfair test as it meant that all people from one group could be treated unfairly. The court said 
that: 
 

Discrimination exists where a distinction, whether intentional or not, is based on 
grounds relating to personal characteristics of the individual or group and has the 
effect of imposing burdens, obligations or disadvantages not imposed upon others, or 
withholds or limits access to opportunities, benefits and advantages available to other 
members of society. 

 
In other words the courts will look at whether the person is a member of a disadvantaged 
group.  
 
Why is it ironic that the first Supreme Court case, involving section 15, was 
brought by a lawyer? 



DISCRIMINATION, HUMAN RIGHTS AND YOU—TEACHER’S GUIDE 
 

Alberta Civil Liberties Research Centre      156 

        Handout 27 
 
 

Eldridge v British Columbia (Attorney General),  [1997] 3 SCR 624 
 
 

 Robin Eldridge is a deaf  person. She suffers from a number of 
medical conditions, including diabetes. She sees a doctor a number of 
times a year. Neither her family physician nor her specialist knows sign 
language.  She has been a patient in a hospital on several occasions. The 
hospital did not provide her with sign language interpreters. When she had 
surgery she hired an interpreter. Robin testified that she would continue to 
hire interpreters for important medical situations but could not afford to 
hire one for every visit to her doctor. She finds visiting her doctor without 
an interpreter a very stressful and confusing experience. Her doctor also 
testified that in the absence of a communicator he feels his communication 
with Robin was inhibited and frustrating. 
 John and Linda Warren are also deaf. They planned to hire an 
interpreter for the birth of their twin babies but were unable to procure one 
in time. Linda Warren testified that in the absence of an interpreter the 
birth process was difficult to understand and frightening. Their doctor 
testified that adequate communication is critical for childbirth. 
 Robin and the Warrens took their case to the Supreme Court of 
Canada. They argued that the failure, by the government, to provide 
interpreters violated section 15(1) of the Canadian Charter  of Rights and 
Freedoms. The appellants asked for equal access to services that are 
available to all. 
 Ultimately the Supreme Court of Canada agreed with Eldridge and 
held that the failure to provide sign language to deaf persons was a 
violation of section 15(1) of the Canadian Charter of Rights and 
Freedoms. 

 
 
1. What type of discrimination did the deaf persons face? (i.e., systemic, adverse) 
 
2. What kinds of points do you think the government brought up in this case against 
providing sign language interpreter for deaf people? 
 
3. The Supreme Court of Canada noted that "to argue that governments should be entitled to 
provide benefits to the general population without ensuring that disadvantaged members of 
society have the resources to take full advantage of those benefits bespeaks a thin and 
impoverished vision of s. 15(1).” What is meant by the statement and how does it relate to 
the position of Warren and Eldridge? 
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Vriend v Alberta, [1998] SCJ No 29 
 
 
 
 
 

 Delwin Vriend is a homosexual person who worked as a laboratory 
coordinator in a college in Alberta. For two years, Delwin worked at the 
college and received positive work evaluations, salary raises and 
promotions.  In 1990, the college learned of Delwin's homosexuality and 
asked him to resign. The sole reason for Delwin's dismissal was because 
he was homosexual. He attempted to file a complaint with the Alberta 
Human Rights Commission on the grounds that his employer 
discriminated against him on the basis of his sexual orientation. The 
Commission informed Delwin that he could not make a complaint under 
the Individual's Rights Protection Act (IRPA) [now called the Human 
Rights, Citizenship and Multiculturalism Act] because it did not include 
sexual orientation as a protected ground.  
 Vriend took his case to court and the judge held that the omission 
of sexual orientation as a protected ground against discrimination was a 
violation of section 15 of the Canadian Charter of Rights and Freedoms  
and ordered that "sexual orientation" be read into different sections of 
IRPA as a prohibited ground of discrimination. The Alberta government 
appealed the trial decision and the appeal was allowed. The case then went 
to the Supreme Court of Canada. 
 The Supreme Court of Canada confirmed the decision that was 
made at trial and held that the words "sexual orientation" should be read 
into the IRPA as prohibited grounds of discrimination. 

 
QUESTIONS: 
 
1. What type of discrimination did Delwin face (i.e., systemic, adverse)? 
 
2. What arguments do you think the government would raise to defend their position that 
"sexual orientation" should not be read into IRPA? 
 
3.  In what way does discrimination against homosexuals offend section 15 of the Charter? 
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Questions—Junior High      Handout 28 
 
1. Make a list of those groups who may face discrimination in our society and who are 
protected under the Alberta Human Rights, Citizenship and Multiculturalism Act. 
 
2. Would it be discrimination to dismiss or refuse to hire a person as a waiter/waitress, if the 
person had:  

• epilepsy 
• diabetes 
• partial hearing 

 
Give reasons for your answer. 
 
3. As owner/manager of a hotel do you have the right to refuse people a room because of 
their race/religion? Explain your answer. 
 
4. Section 4 states that no person shall deny to any person or class of persons any 
accommodation, services or facilities customarily available to the public or discriminate 
against any person or class of persons with respect to any accommodation, services or 
facilities customarily available to the public. What does “services customarily available to 
the public” mean? Give two examples. 
 
5. Explain what the following statement means and give an example to illustrate your 
explanation—Equal treatment of all people does not always result in equality. 
 
6. Are the following situations covered by the Alberta Human Rights Act? 
 

• A man is refused a room in a hotel because he is aboriginal. 
• A store posts a job opening in the paper and advertises for males only. 
• A woman is refused an apartment because she is receiving social assistance. 
• A man is fired because of his sexual orientation. 
• A woman is sexually harassed by her neighbor. 
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Teacher Answer Key (Handout 28) 
 
1. Students should list all of the grounds listed in the Act. They may come up with some 
disadvantaged groups that are not listed in the Act. 
 
2. As long as the individuals can still perform the required duties it would probably be 
considered to be discrimination. It is important for students to understand that employers 
may argue that it is a bona fide occupational requirement. For example, a blind person cannot 
be hired to drive a taxi. It is a bona fide occupational requirement that the person be able to 
see. 
 
3. An owner of a hotel does not have the right to refuse people a room because of their race 
or religion. A hotel is a service customarily available to the public.  
 
4. Students should come up with examples such as restaurants, hotels, stores, schools, etc. 
 
5. This statement means that for people to achieve equality sometimes means making special 
arrangements for some groups. For example, a person who uses a wheelchair might find that 
a restaurant is inaccessible if there are no wheelchair ramps or wheelchair accessible 
washrooms. 
 
6. 

• Yes. A hotel is a service customarily available to the public and race is 
included in the grounds set out in the act. 

• Yes. Advertisements fall under notices and signs. 
• Yes. Tenancy is included in the Act and source of income is a protected 

ground. 
• Yes. Alberta currently includes sexual orientation in the provincial human 

rights code. 
• No. Although sexual harassment is considered to be a form of 

discrimination, harassment by a neighbor is not covered under the Act. 
This woman may be able to lay a complaint with the police. 
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Scenario 1      Handout 29 
 
Francie, a Grade Nine student, has an epileptic seizure in the school cafeteria. Epilepsy is a 
condition which sometimes causes individuals to have seizures. The next day, she returns to 
the school cafeteria and is asked to leave by a school board employee. 
 
Questions: 
 
1. Is there discrimination in this example? What type is it? 
 
2. Would the Alberta Human Rights Act apply in this situation? 
 
3. Where would Francie complain? 
 
4. What argument might the cafeteria make to justify its behaviour? 
 
5. Do you think Francie would be successful in her discrimination case? Why or why not? 
 
6. What do you think the solution to this problem should be? 
 
 
Scenario 2 
 
Susan is a very good skater. In fact, she has taken power skating lessons for many years and 
is very fast. Susan has two older brothers who have taught her how to play hockey. She is a 
very good player. Susan reads in the school bulletin that the coach is looking for individuals 
to play on a school hockey team. Susan is very excited and goes to the first practice 
scheduled for the following day. When she arrives, the coach tells her that the hockey team is 
for males only. Susan is not able to join the team. 
 
1. Is there discrimination in this example? What type is it? 
 
2. Would the Alberta Human Rights Act apply? 
 
3. Where would Susan complain? 
 
4. What argument might the hockey coach make to justify his behaviour? 
 
5. Do you think Susan would be successful in her discrimination case? Why or why not? 
 
6. What do you think the solution to this problem should be? 
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Scenario 3 
 
Fred and Jake, both 15, decide to go to Friendly Amusement Centre to play some arcade 
games. When they arrive, they are sent out because they do not have a letter from their 
parents. The Arcade prohibits persons under 16 years of age from using amusement devices 
unless the person has the written consent of his or her parent. 
 
Questions: 
 
1. Is there discrimination in this example? What type is it? 
 
2. Would the Alberta Human Rights Act apply? 
 
3. Where would Fred and Jake complain? 
 
4. Do you think Fred and Jake would be successful in their discrimination case? Why or why 
not? 
 
5. What do you think the solution to this problem should be? 
 
 
Scenario 4 
 
Sam is an aboriginal person, age 14, who attends a city school. He is a very good student and 
has never been in trouble at school. Lately, he has been having trouble with a gang of boys. 
They have been calling him names and threatening to beat him up. The boys wait for Sam 
every day after school. He is starting to get scared. He often wakes up in the morning with a 
stomach ache and is missing a lot of classes. 
 
Questions: 
 
1. Is there discrimination in this example? What type is it? 
 
2. Would the Alberta Human Rights Act apply? 
 
3. Where would Sam complain? 
 
4. Do you think Sam will be successful in his discrimination case? Why or why not? 
 
5. What do you think the solution to this problem should be? 
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Teacher Answer Key 
 
1. Schools are included under services customarily available to the public. Epilepsy is 
included under physical disability. Francie should complain to school authorities first. 
However, if she is not successful she could complain to the Alberta Human Rights 
Commission. The school might argue that she is a danger to other students. It is likely that 
the outcome would be decided in Francie’s favour. 
 
2. This case is very similar to a real case that happened in Ontario. Susan is being 
discriminated against on the basis of gender. A hockey club can be a service customarily 
available to the public. Based on the outcome of the real case in Ontario it is likely that 
Susan would be successful.  
 
3. The Friendly Amusement Centre is a service customarily available to the public. However 
in this case the Act would not apply as age is not a protected ground under services 
customarily available to the public. For example, in Alberta, stores are legally entitled to 
restrict admission to students under the age of 18. 
 
4. Schools are included as services customarily available to the public. Sam is being 
discriminated against based on his race. The school is responsible for maintaining a healthy 
and safe learning environment. If they fail to do so they may be held responsible. Before 
laying a complaint with the Commission, Sam would likely complain to the school. If the 
school fails to take action Sam could file a complaint with the Alberta Human Rights 
Commission. 
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Case #15          Handout 30 
 

Bayview Glen Junior Schools Ltd. operates a private school which has a 
strict uniform policy. All children must wear the uniform and cannot have 
long hair or wear a turban. Dashminder Singh Sehdev applied to the 
school. He is a member of the Sikh faith and wears a turban. He was 
refused admission. Dashminder’s mother was discouraged from making 
an application on his behalf because of the uniform policy, from which, 
she was told, no exceptions are allowed. 
 

 
 
1. As a tribunal member, in whose favour would you decide the case? 
 
2. Why would you decide in his/her favour? 
 
3. If you decide in the complainant’s favour, what remedies do you think he should receive? 
 
 
 
Case #26            
 

 A woman, working in a welding company, was subjected to 
differential treatment and harassment. She constantly faced sexist 
remarks, such as “this is a man’s job”, “women should not be here,” 
“women should be at home doing dishes and washing.” As a result of the 
harassment she was often forced to take sick leave. Eventually, she had to 
be off work indefinitely. Her employment was terminated because of her 
excessive sick leave which resulted in a poor appraisal. Other women 
employed in similar positions indicated that they had been repeatedly 
subjected to sexist comments.  
 

 
 
1. As a tribunal member, in whose favour would you decide the case? 
 
2. What kind of discrimination is this? 
 
2. Why would you decide in his/her favour? 
 
3. If you decide in the complainant’s favour, what remedies do you think she should receive? 
 
 
                                                
5  Sehdev v Bayview Glen Junior Schools Ltd. (1991), 10 CHRR D/395. 
6 Harassment Casebook, Canadian Human Rights Commission, 1993. 
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Case #37           
 

 Suzanne, Jacques and Diane were employed in an accounting firm. 
The owner, Mr. and Mrs. D., became members of an evangelist 
association. They displayed religious posters and stickers in the work 
stations and at the employees’ work station. The employees were subject 
to constant discussion about religion, including derogatory comments 
about Catholics, inquiries about private lives and criticism of their 
personal conduct. 

 
 
1. As a tribunal member, in whose favour would you decide the case? 
 
2. What kind of discrimination is this? 
 
3. Why would you decide in his/her favour? 
 
4. If you decide in the complainants’ favour, what remedies do you think they should 
receive? 
 
 
 
 
 
Case #48            
 

 Two Metis passengers were asked by the driver of a long-distance 
bus they were boarding whether or not they had been drinking. The driver 
also searched their hand baggage. There was no indication that the two 
men had been drinking, and other passengers were not searched or asked 
this question. 
 

 
 
1. As a tribunal member, in whose favour would you decide the case? 
 
2. What kind of discrimination is this? 
 
3. Why would you decide in his/her favour? 
 
4. If you decide in the complainant’s favour, what remedies do you think they should 
receive? 
                                                
7  Harassment Casebook, Canadian Human Rights Commission, 1993. 
8  Harassment Casebook, Canadian Human Rights Commission, 1993. 
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Teacher Answer Key 
 
 
1. Answer 
 
 The Board of Inquiry found that Bayview Glen Junior Schools Ltd. discriminated 
against Dashminder Singh Sehdev by refusing him admission to the school because he was a 
member of the Sikh faith and wore a turban. The Board of Inquiry ordered Bayview to alter 
its uniform policy to allow children of Sikh faith, whose religion requires them to maintain 
certain dress and grooming habits, to attend the school. 
 
2. Answer 
 
 The complainant received over $100,000. The respondent organization agreed to 
develop a harassment policy, set up an internal harassment redress procedure, train staff to 
investigate complaints, staff positions with a mandate to eliminate discrimination and 
provide harassment awareness seminars for all its employees. 
 
 
3. Answer 
 
 The members of the Board of Inquiry found that the conduct of the owners amounted 
to harassment, and the owners knew or should have known that the conduct was unwelcome. 
The complainants were awarded $1000.00 for humiliation and loss of self respect. 
 
4. Answer 
 
 The bus company agreed that the driver had used the wrong approach to guard 
against dealing what he perceived as a situation of potential alcohol abuse on the bus. His 
company agreed to send letters of apology and gave vouchers to the two passengers, and to 
counsel the bus drivers on company policy for dealing with passengers. 
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Assignment: Criminal, Civil or Both?     Handout 31 
 
1. Charles snatches Jim’s wallet. 
 
2. Mr. Jones causes a car accident and puts Mrs. Thoms in a wheelchair. He was drunk at the 
time. 
 
3. A large box falls on Mrs. Jones at the local hardware store. 
 
4. Sue would like a new ipod. She cannot afford an ipod so she tucks it into her jacket and 
walks out of the store. 
 
5. Jeff slips on some ice in front of the theatre. He breaks his leg and is unable to work for 
three weeks. 
 
6. Cathy and her husband are divorced. They are going to court to split up the property. 
 
7. Megan is buying a house. She needs a lawyer to write up the legal agreement. 
 
8. Joan is being stalked by a man. He follows her home and phones her house constantly. 
 
9. Chad found a credit card. He decided to make a couple of purchases with it before he 
returned it. 
 
10. Jeanne cheats on her income tax forms every year. 
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Assignment: Criminal, Civil or Both?    Handout 32 
 
1. Shandy was crossing at a cross-light when a car approached her. She saw the car at the last 
minute. She was hit and suffered a broken leg and arm. A witness testified that the car 
appeared to be swerving and going very fast. 
 
2. Charles signed a contract to build Jon’s house. After he signed the contract, he started 
building the house. When he was half finished the house he received a better offer and left to 
build another house. Jon’s house is still half finished. 
 
3. Mr. Jones owns a restaurant. He thinks taxes are too high in Canada, so he avoids paying 
them at all costs. In fact he has not paid taxes for five years. 
 
4. Todd’s family is poor. His sister is hungry. He walks into the local convenience store and 
tucks a box of macaroni and cheese into his jacket. 
 
5. Mr. Smith was harassing Julie at work. At first he just asked Julie out. She refused and 
made it clear that his advances were unwelcome. He kept asking her out and started 
following her home and making threatening phone calls. 
 
6. Diana and Rob recently split up. They have two children. Both parents want to have 
custody of the children. They are pursuing the issue in court. 
 
7. Ten men died in a mining accident. It was later discovered that the safety inspector was 
lying on the safety reports. The mine should not have passed the inspections; it was unsafe. 
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Which Of These People are Criminals? Handout 33 
 
Directions: Working independently, place the letter identifying each of the people described 
below at the point on the continuum line which best represents your judgment of whether 
that person is likely to be engaged in criminal behaviour.  
 
Most likely Not a Criminal Activity   Most likely a Criminal Activity 
 
 

A. A man who plays poker for money with his friends every week. 

 

B. An individual who smokes marijuana regularly. 

 

C. A person who always jaywalks. 

 

D. A woman who fails to pay her income tax. 

 

E. A man who beats someone up. 

 

F. A youth who talks something that doesn’t belong to her. 

 

G. A person who commits suicide. 

 

H. An individual who gets drunk regularly. 

 

I. A gambler who pays taxes to the government. 

 

J. A woman who engages in prostitution. 

 

K. Ted robs a food store. What if his family has no food? 

 
 
Adapted from Law in the Classroom, Mary Jane Turner and Lynn Parisi, Social Science 
Consortium, 1984 
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Requests for Police Assistance      Handout 34 
 

It is 9 p.m. on a busy Friday just before Christmas. Because of a staff shortage, only 50 
percent of the police calls will be answered. You are the police dispatcher. To which five 
of the following calls would you dispatch a police officer? 
 
1. Car reported stolen. 
 
2. Elderly lady mugged on a street. 
 
3. Drunk wielding a knife in a public bar. 
 
4. Six teenagers reported to be loitering on the street. 
 
5. Woman who locked her keys in the car. 
 
6. Complaint of loud music at a neighborhood party. 
 
7. Child who has fallen into a storm sewer basin. 
 
8. Fender-bender accident in a shopping center. 
 
9. Pot party reported in a city park. 
 
10. Report of a two-car collision at a busy intersection with possible bodily injury. 
 

 
 
 
 
 
 
 
 

Adapted from Law in the Classroom, Mary Jane Turner and Lynn Parisi, Social Science 
Consortium, 1984. 
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Which Types of Expression Should be Protected?  Handout 35 
 

 In Canada, we all have the right to freedom of expression; however, this right is not 

without limits. In this activity you will have the opportunity to decide what limits you would 

place on freedom of expression. Do you think a limit should be placed on someone who: 

 

1. makes a pro-Nazi speech outside a Jewish Centre? 

2. pickets a grocery store in support of a demand that the store hire more black personnel? 

3. telephones the school with a phony bomb threat? 

4. attends a meeting of the K.K.K.? 

5. wants to buy an ad in the school newspaper to criticize the school board? 

6. falsely shouts “Fire” in a crowded theatre? 

7. makes false claims in an advertisement for a product? 

8. threatens verbally to kill you? 

9. carves obscene messages in desktops at school? 

10. hands out leaflets urging people to support reduced forestation British Columbia? 

11. damages your reputation by publishing lies about your private life? 

12. has a friendly conversation with a neighbor? 

13. wants to buy an ad in the school newspaper to criticize the government? 

14. writes a book saying that the Holocaust never occurred?  

15. speaks to others so they can plan a series of kidnappings? 

 

 

Be prepared to explain your answers. 
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Arguments For and Against Hate Propaganda Legislation9 Handout 36 

 
Some arguments in favour of hate propaganda legislation: 
 
1. Rights are never absolute - in Canada they are exercised under law - legal intervention is 
justified in some circumstances. 
 
2. Canada is a multicultural society - this multiculturalism is accepted as a basic 
constitutional right and must be read in tandem with the libertarian rights in section 2. 
 
3. Many other Western liberal democracies have anti-hate legislation. 
 
4. Canada must fulfill its international obligations by enacting hate propaganda legislation. 
The Convention of the Prevention and Punishment of the Crime of Genocide, the 
International Covenant on Civil and Political Rights and the International Convention on the 
Elimination of all Forms of Racial Discrimination, to all of which Canada is a signatory, 
oblige Canada to combat racism and the advocacy of genocide and racial superiority. 
 
The arguments against hate propaganda legislation: 
 
1. Libertarian rights, such as freedom of expression, are not divisible. Once they begin to be 
restricted, it is difficult to draw the line as to where such limitations on freedom stop. For 
example, who should decide what should be published and what should not be published?10 
 
2. The prosecution of hate propagandists enables them to use the courtroom as the medium to 
further disseminate their ideas. If they are convicted or found to have committed a prohibited 
discriminatory act, they may make use of their martyrdom to further their cause. 
 
3. Once enacted, hate propaganda legislation may be abused and used against those to whom 
it was not originally intended to apply. 
 
4. At the present time, the purveyors of hate propaganda are of only marginal importance and 
have little impact on the body politic, hence no legislative measures, at least, no strengthened 
laws are needed to deal with them. 
 
 
What do think? Explain your answer and give reasons to support your position. 
 

                                                
9  Philip Rosen, Hate Propaganda, January 1985, revised September 1995. 
10  See Catherine Ford, “Unmask Liars Hiding Behind Free Speech” The Calgary Herald (5 December, 

1997). 
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Scenario11         Handout 37 
 
The Aryan Nations were held liable under Alberta's human rights legislation with 
having published a notice or sign that promotes discrimination based on religion. This 
arose out of a cross-burning incident that took place in Provost, Alberta. Members of 
the Church of Aryan Nations organized an event on Ray Bradley’s farm in Provost 
Terry Long, a member, wrote to 40 people and invited them and their “white friends” 
to attend the event. During the event a “Swastika flag” and a sigh that read “KKK 
White Power” were displayed on the farm. These were visible to passers-by on the 
public road adjoining the farm. A cross was set on fire at night. A number of attendees 
wore KKK or Nazi garb and weapons were displayed. The atmosphere was apparently 
one of menace and intimidation and person attending the Aryan Fest heckled and 
threatened protesters. 
 
 A number of persons laid a complaint under s.2 of the (then) Individuals’ Rights 
Protection Act.  
 The Board of Inquiry held that the sign and symbols which were displayed at the 
event violated s.2(1) of the I.R.P.A. in that they amounted to the publication of 
discriminatory signs, symbols and notices. 
 
1. Should the Aryan Nations have been held responsible for the conduct of its members, or 
did this amount to their exercise of the right of freedom of expression? 
 
2. Should it make a difference that the members conducted their actions on private property 
as opposed to in a public place? 
 
3. Should it make a difference that the people who attended were invited and the activity was 
not open to the public? Do you think it could be argued that it was a public event? For 
example, the invitations state that the offer was open to the person to whom the invitation 
was addressed and their “white friends.” 
 
4. Some people felt that the actions of the Aryan Nations in this case should have been 
prosecuted under Criminal Law. For example, the reporters and members of the public who 
had observed the Aryan Fest reported that they had seen actions they considered criminal. 
However, no criminal charges were laid. What sections of the Criminal Code do you think 
would apply here? 
 
 

Points that should emerge in discussion: 
(a) This was a real case that happened in Alberta. 
(b) should have been charged under criminal law, if this was even a crime. It would be closer 
to a crime if the Aryan Nations had urged Western Canadians to rise up and slaughter all 
Jewish people in Canada. However, the members did make threats and weapons were 

                                                
11  Kane v Church of Jesus Christ Christian-Aryan Nations (February 28, 1992) (Alta. Bd. of Inq.). 
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displayed. As well, a number of participants at the event shoved and pushed at camera 
people and reporters. 
(c)Note the dangers of using hate literature laws simply because the views are unpopular 
with a majority of persons or with persons in power; of course, protecting free speech may 
mean protecting the right to say revolting things. 
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Handout 38 
International Committee of the Red Cross 

 
 
 

The Battle of Solferino 
 

 Before the first Geneva Convention was signed in 1864 there were no formal 
international agreements to protect the victims of wars and conflicts. 
 Sometimes both warring sides would call a truce so the wounded could be moved off 
the battlefield. Frequently, both sides would agree to the establishment and protection of 
medical stations where the wounded could get basic attention. Generally, however, the 
attitude was that soldiers are soldiers and are "meant to die" to quote Napoleon. Usually, this 
meant that wounded soldiers usually lay helplessly on the battlefield until they died. Those 
"fortunate" enough to be dragged off the field by their comrades often died later because of 
the primitive medical facilities available to treat them. 

 
 In 1859, Henry Dunant was traveling through the war-ravaged plains of Lombardy in 
Italy. He came to Solferino shortly after a fierce battle between the Italian and French forces 
of Napoleon III on one side and the Austrian army on the other. Dunant found thousands of 
wounded soldiers lying on the battlefield. There was no one to care for them. Realizing these 
wounded men would soon die, Dunant did his best to organize help for them. 
 He then decided to tell the world what he had seen. Dunant's A Memory of Solferino 
describes vividly the full horror of war. 
 

A Memory of Solferino  by Henry Dunant 
 

 When the sun came up, it disclosed the most dreadful sights 
imaginable. Bodies  of men and horses covered the battlefield: corpses 
were strewn over roads, ditches, ravines, thickets and fields: the 
approaches of Solferino were literally thick with dead. The fields were 
devastated, wheat and corn lying flat on the ground, fences broken, 
orchards ruined: here and there were pools of blood. The villages were 
deserted and bore the scars left by musket shots, bombs, rockets, grenades 
and shells. Walls were broken down and pierced with gaps where 
cannonballs had crushed through them. Houses were riddled with holes, 
shattered and ruined, and their inhabitants, who had been in hiding, 
crouching in cellars without light or food for nearly twenty hours, were 
beginning to crawl out, looking stunned by the terrors they had endured. 
All around Solferino, and especially in the village cemetery, the ground 
was littered with guns, knapsacks, cartridge-boxes, mess tins, helmets, 
shakoes, fatigue-caps, belts, equipment of every kind, remnants of blood-
stained clothing and piles of broken weapons. 
 The poor wounded men that were being picked up all day long 
were ghastly pale and exhausted.  Some, who had been the most badly 
hurt, had a stupefied look as though they could not grasp what was said to 
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them; they stared at one another out of haggard eyes, but their apparent 
prostration did not prevent them from feeling the pain. Others were 
anxious and excited by nervous strain and shaken by spasmodic trembling. 
Some, who had gaping wounds already beginning to show infection, were 
almost crazed with suffering. They begged to be put out of their misery, 
and writhed with faces distorted in the grip of the death-struggle. 

 
 Dunant did more than just write about conditions for the wounded at the Battle of 
Solferino. He proposed that voluntary relief workers should be trained in peace-time to 
supplement the help given wounded soldiers by army medical services. Dunant also 
proposed that these workers should be recognized as being neutral or not involved on either 
side of the war. This meant they could go on the battlefield to help the wounded of both 
sides. 
 Together with four citizens of Geneva, Dunant established the "International 
Committee for Aid to Wounded Soldiers". This Committee later became the International 
Committee of the Red Cross. 
 In 1864, thanks to the efforts of the Committee, the Swiss government hosted an 
international conference to discuss rules for the treatment of wounded soldiers in times of 
war.  Representatives of twelve nations attended the conference, and signed the first Geneva 
Convention.  Titled "The Convention for the Amelioration of the Condition of the Wounded 
in Armies in the Field", the rules dealt only with providing help for wounded soldiers. 
 It was agreed that the wounded and sick soldiers of both sides were to be rescued and 
cared for. All medical personnel, equipment and buildings were protected. All protected 
personnel and objects were to be identified by the Red Cross emblem. 
 

 
Questions 
1. How has the treatment of soldiers and civilians changed since the Battle of Solferino? 
 
2. Dunant's Red Cross workers were all to be volunteers. Discuss why he did not propose 
that the regular army medical service simply be expanded. Would you volunteer to risk you 
life to help wounded soldiers in battle? 
 
3. The Red Cross is a neutral organization. In other words it does not choose sides in a 
conflict. Why do you think that this is important? 
 
4. Can you think of a recent conflict or an ongoing conflict where the Red Cross has 
assisted? 
 
 
Adapted from Red Cross, What’s Fair, A Canadian Red Cross Educational Programme. 
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Overheads 
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Overhead 1 

Universal Declaration of Human Rights 
 
 
 

• passed by the United Nations in 1948 
 
• reaction by the whole world to the 

terrible atrocities in World War II 
 
• protects individuals from actions of their 

governments 
 
• has 30 articles (sections) which set out 

various rights and freedoms for men and 
women throughout the world 

 
• there are limits on the rights set out in 

Article 29 
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       Overhead 2 
 

What are Human Rights? 
 

• freedom of conscience and religion 
• freedom of thought, belief, opinion and expression 
• democratic rights (e.g. right to vote) 
• mobility rights: right to enter, remain in and leave 

Canada 
• legal rights: right to life, liberty and security of the 

person (e.g. fair trial) 
• no unreasonable search and seizure 
• no arbitrary detention 
• right to reason for detention 
• right to consult lawyer upon request 
• right to be informed of an offence 
• right to be tried within a reasonable amount of 

time 
• right not to testify 
• right to be presumed innocent until proven guilty 
• right not to be denied bail without cause 
• right to a trial for a serious offence 
• right not to be treated cruelly 
 

• equality rights 
• language rights 
• minority education rights 
 

These rights are guaranteed by the Canadian Charter of 
Rights and Freedoms 
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Overhead 3 

 
Canadian Charter of Rights and Freedoms 

 
• passed in 1982 by Parliament 
 
• protects individuals from government 

laws and actions 
 
• applies to governments, federal or 

provincial, includes semi-public 
government agencies and the post office 
and public schools. 

 
• since the Charter is part of the 

Constitution it is very difficult for the 
government to take away the rights 
guaranteed in it 

 
• none of these rights are absolute 
 
• section 1 allows the government to pass 

laws which limit our rights and freedoms 
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Overhead 4 
 

The Charter guarantees the following 
rights and freedoms: 
 

1. Fundamental Freedoms 
• freedom of conscience and religion; 
• freedom of thought, belief, expression, including freedom of 

the press and other media of communication; 
• freedom of peaceful assembly; and 
• freedom of association. 
 
2. Democratic Rights 
• the right to vote; 
• elections shall occur at least every five years; and 
• everyone may seek political office. 
 
3. Mobility Rights 
• the right to enter, remain in and leave Canada; 
• the right to move and take up residence in any province; and 
• the right to pursue the gaining of a livelihood in any 

province. 
 
4. Legal Rights 
• the right to life, liberty and security of the person and to a 

fair trial when charged with a crime. 
 
5. Equality Rights 
• Every individual is equal before the law and has the right to 

the equal protection and benefit of the law without 
discrimination based on race, national or ethnic origin, 
colour, religion, sex, age or mental or physical disability.  
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SECTION 15     Overhead 5 
 
 
 
 
15(1) Every individual is equal before 
and under the law and has the right to 
the equal protection and equal benefit 
of the law without discrimination and, 
in particular, without discrimination 
based on race, national or ethnic origin, 
colour, religion, sex, age, or mental or 
physical disability. 
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          Overhead 6 
 
 
 
 
 
 
 
 

The Alberta Human Rights Act prohibits discrimination in: 
 

 

 
• employment and employment advertising; 
• tenancy (rental housing); 
• services customarily available to the 

public; and 
• notices. 
 
 
 

All grounds are protected in all areas, with the exception of 
age. Age is defined as 18 years and older and is protected in 
employment related areas and publication notices. 
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          Overhead 7 
 
ADVANTAGES OF MAKING A HUMAN RIGHTS COMPLAINT 
 
 

• There is no fee for filing a complaint with the 
Commission. 

 
• The victim (complainant) does not have to hire 

his/her own lawyer. The Commission prepares 
the case and represents the victim. 

 
• You may reach a satisfactory agreement with the 

sexual harasser through mediation. 
 

 
 
 
DISADVANTAGES 
 

• Human rights legislation only awards a limited 
amount of money to a victim. 

 
• Human rights commissions are often unable to 

investigate complaints quickly. 
 
• At some stages the proceedings are public. 
 
• The process can be difficult to understand. 
 
• You must produce proof and witnesses. 
 
• Witnesses may not be willing to testify. 
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 Criminal Code Provisions  Overhead 8 
 
319. (1) Public Incitement of Hatred—Every one who, by 
communicating statements in any public place, incites 
hatred against any identifiable group where such 
incitement is likely to lead to a breach of the peace is 
guilty of 
 

(a) an indictable offence and is liable to 
imprisonment for a term not exceeding two 
years; or 
(b) an offence punishable on summary 
conviction. 
 

(2) Wilful promotion of hatred— Every one who, by 
communicating statements, other than in private 
conversation, wilfully promotes hatred against any 
identifiable group is guilty of  
 

(a) an indictable offence and is liable to 
imprisonment for a term not exceeding two 
years; or 
(b) an offence punishable by summary 
conviction. 
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Other Resources 
 

Universal Declaration of Human Rights 
 
 

PREAMBLE 
 
Whereas recognition of the inherent dignity and of the equal and inalienable rights of all members of the human 
family is the foundation of freedom, justice and peace in the world, 
 
Whereas disregard and contempt for human rights have resulted in barbarous acts which have outraged the 
conscience of mankind, and the advent of a world in which human beings shall enjoy freedom of speech and 
belief and freedom from fear and want has been proclaimed as the highest aspiration of the common people, 
 
Whereas it is essential, if man is not be compelled to have recourse, as a last resort, to rebellion against tyranny 
and oppression, that human rights should be protected by the rule of law, 
 
Whereas it is essential to promote the development of friendly relations between nations, 
 
Whereas the peoples of the United Nations have in the Charter reaffirmed their faith in fundamental human 
rights, in the dignity and worth of the human person and in the equal rights of men and women and have 
determined to promote social progress and better standards of life in larger freedom,  
 
Whereas Member States have pledged themselves to achieve, in co-operation with the United Nations, the 
promotion of universal respect for and observance of human rights and fundamental freedoms,  
 
Whereas a common understanding of these rights and freedoms is of the greatest importance for the full 
realization of this pledge,  
 
Now, therefore, 
 
The General Assembly  
 
Proclaims this Universal Declaration of Human Rights as a common standard of achievement for all peoples 
and all nations, to the end that every individual and every organ of society, keeping this Declaration constantly 
in mind, shall strive by teaching and education to promote respect for these rights and freedoms and by 
progressive measures, national and international, to secure their universal  
and effective recognition and observance, both among the peoples of Member States themselves and among the 
peoples of territories under their jurisdiction. 
 

Article 1 
All human beings are born free and equal in dignity and rights. They are endowed with reason and conscience 
and should act towards one another in a spirit of brotherhood. 

 
Article 2 

Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, 
such as race, color, sex, language, religion, political or other opinion, national or social origin, property, birth or 
other status. 
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Furthermore, no distinction shall be made on the basis of the political, jurisdictional or international status of 
the country or territory to which a person belongs, whether it be independent, trust, non-self-governing or under 
any other limitation of sovereignty. 
 

Article 3 
Everyone has the right to life, liberty and security of person. 
 

Article 4 
No one shall be held in slavery or servitude; slavery and the slave trade shall be prohibited in all their forms. 
 

Article 5 
No one shall be subjected to torture or to cruel, inhuman or degrading treatment or punishment. 
 

Article 6 
Everyone has the right to recognition everywhere as a person before the law. 
 

Article 7 
All are equal before the law and are entitled without any discrimination to equal protection of the law. All are 
entitled to equal protection against any discrimination in violation of this Declaration and against any 
incitement to such discrimination. 

 
Article 8 

Everyone has the right to an effective remedy by the competent national tribunals for acts violating the 
fundamental rights granted him by the constitution or by law. 

Article 9 
No one shall be subjected to arbitrary arrest, detention or exile. 
 

Article 10 
Everyone is entitled in full equality to a fair and public hearing by an independent and impartial tribunal, in the 
determination of his rights and obligations and of any criminal charge against them. 
 

Article 11 
1. Everyone charged with a penal offence has the right to be presumed innocent until proved guilty according to 
law in a public trial at which he has had all the guarantees necessary for his defence. 
 
2. No one shall be held guilty of any penal offence on account of any act or omission which did not constitute a 
penal offence, under national or international law, at the time when it was committed. Nor shall a heavier 
penalty be imposed than the one that was applicable at the time the penal offence was committed. 
 

Article 12 
No one shall be subjected to arbitrary interference with his privacy, family, home or correspondence, nor to 
attacks upon his honour and reputation. Everyone has the right to the protection of the law against such 
interference or attacks. 
 

Article 13 
1. Everyone has the right to freedom of movement and residence within the borders of each State. 
 
2. Everyone has the right to leave any country, including his own, and to return to his country. 
 

Article 14 
1. Everyone has the right to seek and to enjoy in other countries asylum from persecution.   
 
2. This right may not be invoked in the case of prosecutions genuinely arising from non-political crimes or from 
acts contrary to the purposes and principles of the United Nations. 

 
Article 15 
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1. Everyone has the right to a nationality. 
 
2. No one shall be arbitrarily deprived of this nationality nor denied the right to change his nationality. 

 
 

Article 16 
1. Men and women of full age, without any limitation due to race, nationality or religion, have the right to 
marry and to found a family. They are entitled to equal rights as to marriage, during marriage and at its 
dissolution. 
 
2. Marriage shall be entered into only with the free and full consent of the intending spouses. 
 
3. The family is the natural and fundamental group unit of society and is entitled to protection by society and 
the State. 
 

Article 17 
1. Everyone has the right to own property alone as well as in association with others. 
 
2. No one shall be arbitrarily deprived of his property. 
 

Article 18 
Everyone has the right to freedom of thought, conscience and religion; this right includes freedom to change his 
religion or belief, and freedom, either alone or in community with others and in public or private, to manifest 
his religion or belief in teaching, practice, worship and observance. 
 

Article 19 
Everyone has the right to freedom of opinion and expression; this right includes freedom to hold opinions 
without interference and to seek, receive and impart information and ideas through any media and regardless of 
frontiers. 
 

Article 20 
1. Everyone has the right to freedom of peaceful assembly and association. 
 
2. No one may be compelled to belong to an association. 
 

Article 21 
1. Everyone has the right to take part in the government of his country, directly or through freely chosen 
representatives.  
 
2. Everyone has the right to equal access to public service in his country. 
 
3. The will of the people shall be the basis of the authority of government; this will shall be expressed in 
periodic and genuine elections which shall be by universal and equal suffrage and shall be held by secret vote 
or by equivalent free voting procedures. 
 

Article 22 
Everyone, as a member of society, has the right to social security and is entitled to realization, through national 
effort and international co-operation and in accordance with the organization and resources of each State, of the 
economic, social and cultural rights indispensable for his dignity and the free development of his personality. 
 

Article 23 
1. Everyone has the right to work, to free choice of employment, to just and favourable conditions of work and 
to protection against unemployment. 
 
2. Everyone, without any discrimination, has the right to equal pay for equal work. 
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3. Everyone who works has the right to just and favorable remuneration ensuring for himself and his family an 
existence worthy of human dignity, and supplemented, if necessary, by other means of social protection. 
 
4. Everyone has the right to form and to join trade unions for the protection of his interests. 
 
 
 

Article 24 
Everyone has the right to rest and leisure, including reasonable limitation of working hours and periodic 
holidays with pay. 
 

Article 25 
1. Everyone has the right to a standard of living adequate for the health and well-being of himself and of his 
family, including food, clothing, housing and medical care and necessary social services, and the right to 
security in the event of unemployment, sickness, disability, widowhood, old age or other lack of livelihood in 
circumstances beyond his control. 
 
2. Motherhood and childhood are entitled to special care and assistance. All children, whether born in or out of 
wedlock, shall enjoy the same social protection. 
 

Article 26 
1. Everyone has the right to education. Education shall be free, at least in the elementary and fundamental 
stages. Elementary education shall be compulsory. Technical and professional education shall be made 
generally available and higher education shall be equally accessible to all on the basis of merit.  
 
2. Education shall be directed to the full development of the human personality and to the strengthening of 
respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship 
among all nations racial or religious groups, and shall further the activities of the United Nations for the 
maintenance of peace. 
 
3. Parents have a prior right to choose the kind of education that shall be given to their children. 
 

Article 27 
1. Everyone has the right freely to participate in the cultural life of the community, to enjoy the arts and to share 
in scientific advancement and its benefits. 
 
2. Everyone has the right to the protection of the moral and material interests resulting from any scientific, 
literary or artistic production of which he is the author. 
 

Article 28 
Everyone is entitled to a social and international order in which the rights and freedoms set forth in this 
Declaration can be fully realized. 
 

Article 29 
1. Everyone has duties to the community in which alone the free and full development of his personality is 
possible. 
 
2. In the exercise of his rights and freedoms, everyone shall be subject only to such limitations as are 
determined by law solely for the purpose of securing due recognition and respect for the rights and freedoms of 
others and of meeting the just requirements of morality, public order and the general welfare in a democratic 
society. 
 
3. These rights and freedoms may in no case be exercised contrary to the purposes and principles of the United 
Nations. 
 

Article 30 
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Nothing in this Declaration may be interpreted as implying for any State, group or person any right to engage in 
any activity or to perform any act aimed at the destruction of any of the rights and freedoms set forth herein. 
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CANADIAN CHARTER OF RIGHTS AND FREEDOMS 
 
Section 1 
The Canadian Charter of Rights and Freedoms guarantees the rights and freedoms set out in 
it subject only to such reasonable limits prescribed by law as can be demonstrably justified in 
a free and democratic society. 
 
Section 2 
Everyone has the following fundamental freedoms: 

(a) freedom of conscience and religion; 
(b) freedom of thought, belief, opinion and expression, including freedom of the 
press and other media of communication; 
(c) freedom of peaceful assemble; and 
(d) freedom of association. 

 
Section 3 
Every citizen of Canada has the right to vote in an election of members of the House of 
Commons or of a legislative assembly and to be qualified for a membership therein. 
 
Section 4 
(1) No House of Commons and no legislative assembly shall continue for longer than five 
years from the date fixed for the return of the writs at a general election of its members. 
(2) In time of real or apprehended war, invasion or insurrection, a House of Commons may 
be continued by Parliament and a legislative assembly may be continued by Parliament and a 
legislative assembly may be continued by the legislature beyond five years if such 
continuation is not opposed by the votes of more than one-third of the members of the House 
of Commons or the legislative assembly, as the case may be. 
 
Section 5 
There shall be a sitting of Parliament and of each legislature at least once every twelve 
months. 
 
Section 6 
(1) Every citizen of Canada has the right to enter, remain in and leave Canada. 
(2) Every citizen of Canada and every person who has the status of a permanent resident of 
Canada has the right  

(a) to move to and take up residence in any province; and 
(b) to pursue the gaining of a livelihood in any province. 

(3) The rights specified in subsection (2) are subject  
(a) any laws or practices of general application in force in a province other than 
those that discriminate among persons primarily on the basis of province of 
present or previous residence; and 
(b) any laws providing for reasonable residency requirements as a qualification 
 for the receipt of publicly provided social services. 
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(4) Subsection (2) and (3) do not preclude any law, program or activity that has as its object 
the amelioration in a province of conditions of individuals in that province who are socially 
or economically disadvantage if the rate of employment in that province is below the rate of 
employment in Canada. 
 
Section 7 
Everyone has the right to life, liberty and security of the person and the right not to be 
deprived thereof except in accordance with the principles of fundamental justice. 
 
Section 8 
Everyone has the right to be secure against unreasonable search or seizure. 
 
Section 9 
Everyone has the right not to be arbitrarily detained or imprisoned. 
 
Section 10 
Everyone has the right on arrest or detention  

(a) to be informed promptly of the reasons therefor; 
(b) to retain and instruct counsel without delay and to be informed of that right; 
and 
(c) to have the validity of the detention determined by way of habeas corpus and 
to be released if the detention is not lawful. 

 
Section 11 
Any person charged with an offence has the right 

(a) to be informed without unreasonable delay of the specific offence; 
(b) to be tried within a reasonable time; 
(c) not to be compelled to be a witness in proceedings against that person in 
respect of the offence; 
(d) to be presumed innocent until proven guilty according to law in a fair and 
public hearing by an independent and impartial tribunal; 
(e) not to be denied reasonable bail without just cause; 
(f) except in the case of an offence under military law tried before a military  
tribunal, to the benefit of trial by jury where the maximum punishment for the 
offence is imprisonment for five years or a more severe punishment; 
(g) not to be found guilty on account of any act or omission unless, at the time of 
the act or omission, it constituted an offence under Canadian or international law 
or was criminal according to the general principles of law recognized by the 
community of nations; 
(h) if found guilty of the offence and if the punishment for the offence has been 
varied between the time of commission and the time of sentencing, to the benefit 
of the lesser punishment. 

 
Section 12  
Everyone has the right not to be subjected to any cruel and unusual treatment or punishment. 
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Section 13 
A witness who testifies in any proceedings has the right not to have any incriminating 
evidence so given used to incriminate that witness in any other proceedings, except in a 
prosecution for perjury or for the giving of contradictory evidence. 
 
Section 14 
A party or witness in any proceedings who does not understand or speak the language in 
which the proceedings are conducted or who is deaf has the right to the assistance of an 
interpreter. 
 
Section 15 
(1) Every individual is equal before and under the law and has the right to the equal 
protection and equal benefit of the law without discrimination and, in particular, without 
discrimination based on race, national or ethnic origin, colour, religion, sex, age or mental or 
physical disability. 
(2) Subsection (1) does not preclude any law, program or activity that has as its object the 
amelioration of conditions of disadvantage individuals or groups including those that are 
disadvantaged because of race, national or ethnic origin, colour, religion, sex, age or mental 
or physical disability. 
 
Section 16 
(1) English and French are the official languages of Canada and have equality of status and 
equal rights and privileges as to their use in all institutions of the Parliament and government 
of Canada. 
(2) English and French are the official languages of New Brunswick and have equality of 
status and equal rights and privileges as to their use in all institutions of the legislature and 
government of New Brunswick. 
(3) Nothing in the Charter limits the authority of Parliament or a legislature to advance the 
equality of status or use of English and French. 
 
Section 17 
(1) Everyone has the right to use English or French in any debates and other proceedings of 
Parliament. 
(2) Everyone has the right to use English or French in and debates and other proceedings of 
the legislature of New Brunswick. 
 
Section 18 
(1) The statutes, records and journals of Parliament shall be printed and published in English 
and French and both language versions are equally authoritative. 
(2) The statutes, records and journals of the legislature of New Brunswick shall be printed 
and published in English and French and both language versions are equally authoritative. 
 
Section 19 
(1) Either English or French may be used by any person in, or in any pleading in or process 
issuing from, any court established by Parliament. 



DISCRIMINATION, HUMAN RIGHTS AND YOU—TEACHER’S GUIDE 
 

Alberta Civil Liberties Research Centre      194 

(2) Either English or French may be used by any person in, or in any pleading in or process 
issuing from, any court of New Brunswick. 
 
Section 20 
(1) Any member of the public in Canada has the right to communicate with, and to receive 
available services from, any head or central office of an institution of the Parliament or 
government of Canada in English or French, and has the same right with respect to any other 
office of any such institution where 

(a) there is a significant demand for communications with and services from that 
office in such language; or 
(b) due to the nature of the office, it is reasonable that communications with and 
services from that office be available in both English and French. 

(2)Any member of the public in New Brunswick has the right to communicate with, and to 
receive available services from, any office of an institution of the legislature or government 
of New Brunswick in English or French. 
 
Section 21 
Nothing in sections 16 to 20 abrogates or derogates from any right, privilege or obligation 
with respect to the English and French languages, or either of them, that exists or is 
continued by virtue of any other provision of the Constitution of Canada. 
 
Section 22 
Nothing in sections 16 to 20 abrogates or derogates from any legal or customary right or 
privilege acquired or enjoyed either before of after the coming into force of this Charter with 
respect to any language that is not English or French. 
 
Section 23 
(1)Citizens of Canada 

(a) whose first language learned and still understood is that of the English or 
French linguistic minority population of the province in which they reside, or 
(b) who have received their primary school instruction in Canada in English or 
French and reside in a province where the language in which they received that 
instruction is the language of the English or French linguistic minority population 
of the province, 
have the right to have their children receive primary and secondary school 
instruction in that language in that province. 

(2)Citizens of Canada of whom any child has received or is receiving primary or secondary 
school instruction in English or French in Canada, have the right to have all their children 
receive primary and secondary school instruction in the same language. 
(3)The right of citizens of Canada under subsection (1) and (2) to have their children receive 
primary and secondary school instruction in the language of the English or French linguistic 
minority population of a province 

(a) applies wherever in the province the number of children of citizens who have 
such a right is sufficient to warrant the provision to them out of public funds of 
minority language instruction; and 
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(b) includes, where the number of those children so warrants, the right to have 
them receive that instruction in minority language education facilities provided 
out of public funds 

 
Section 24 
(1) Anyone whose rights or freedoms, as guaranteed by this Charter, have been infringed or 
denied may apply to a court of competent jurisdiction to obtain such remedy as the court 
considers appropriate and just in the circumstances. 
(2) Where, in proceedings under subsection (1), a court concludes  that evidence was 
obtained in a manner that infringed or denied any rights or freedoms guaranteed by this 
Charter, the evidence shall be excluded if it is established that, having regard to all the 
circumstances, the admission of it in the proceedings would bring the administration of 
justice into disrepute. 
 
Section 25 
The guarantee in the Charter of certain rights and freedoms shall not be construed so as to 
abrogate or derogate from any Aboriginal, treaty or other rights or freedoms that pertain to 
the Aboriginal peoples of Canada including 

(a) any rights or freedoms that have been recognized by the Royal Proclamation 
of October 7, 1763; and 
(b) any rights or freedoms that now exist by way of land claims agreements or 
may be so acquired. 

 
Section 26 
The guarantee in this Charter of certain rights and freedoms shall not be construed as 
denying the existence of any other rights or freedoms that exist in Canada. 
 
Section 27 
This Charter shall be interpreted in a manner consistent with the preservation and 
enhancement of the multicultural heritage of Canadians. 
 
Section 28 
Notwithstanding anything in this Charter, the rights and freedoms referred to in it are 
guaranteed equally to male and female persons. 
 
Section 29 
Nothing in this charter abrogates or derogates from any rights or privileges guaranteed by or 
under the Constitution of Canada in respect of denominational, separate or dissentient 
schools. 
 
Section 30 
A reference in this charter to a province or to the legislative assembly or legislature of a 
province shall be deemed to include a reference to the Yukon Territory and the Northwest 
Territories, or to the appropriate legislative authority thereof, as the case may be. 
 
Section 31 
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Nothing in this Charter extends the legislative powers of any body or authority. 
 
Section 32 
(1)This Charter applies 
(a) to the Parliament and government of Canada in respect of all matters within the authority 
of Parliament including all matters relating to the Yukon Territory and Northwest Territories; 
and 
(b) to the legislature and government of each province in respect of all matters within the 
authority of the legislature of each province. 
 
(2) Notwithstanding subsection (1), section 15 shall not have effect until three years after this 
section comes into force. 
 
Section 33(1) Parliament or the legislature of a province may expressly declare in an Act of 
Parliament or of the legislature, as the case may be, that the Act or a provision thereof shall 
operate notwithstanding a provision included in section 2 or sections 7 to 15 of this Charter. 
(2) An Act or a provision of an Act in respect of which a declaration made under this section 
is in effect shall have such operation as it would have but for the provision of this Charter 
referred to in the declaration. 
(3) A declaration made under subsection (1) shall cease to have effect five years after it 
comes into force or on such earlier date as may be specified in the declaration. 
(4) Parliament or a legislature of a province may re-enact a declaration made under 
subsection (1). 
(5)Subsection (3) applies in respect of a re-enactment made under subsection (4). 
 
Section 34 This part may be cited as the Canadian Charter of Rights and Freedoms. 
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Glossary 
 

accused: a person charged with a crime 
 
actus reus: Latin phrase meaning a wrongful action 
 
adverse effect discrimination: intentional or unintentional discrimination which appears to 
be neutral, but effectively discriminates against most members of a group 
 
allege: to say something is true without proving it 
 
appeal: to seek a different decision in a higher court 
 
battery: intentional physical contact harmful or offensive to another person 
 
civil law: another term for private law governing the relationship between individuals  
 
civil rights: rights guaranteed by the Bill of Rights and Charter of Rights and Freedoms 
 
Code of Hammurabi: a set of nearly 300 laws recorded by Hammurabi, the King of 
Babylon, nearly 4000 years ago; earliest codification of laws 
 
compensation: something given to make amends for losses 
 
complainant: the injured party who files a complaint 
 
consent: to agree, to give permission 
 
contempt of court: any act that is calculated to embarrass, hinder, or obstruct a court in its 
administration of justice 
 
criminal law: the body of law that declares certain acts to be crimes and prescribes 
punishment for the crimes 
 
damages: money that a defendant must pay the plaintiff 
 
detain: to keep from going 
 
discriminate: to act toward someone with prejudice 
 
gender: one’s sex, male or female 
 
genocide: extermination of a defined group of people 
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homophobia: irrational fear, hatred or prejudice towards people who are gay, lesbian, 
transgendered or bisexual 
 
human rights: rights that protect one from discrimination by other individuals in certain 
areas of his or her life 
 
intentional discrimination: to intend to discriminate 
 
poisoned work/educational environment: unwelcome conduct that unreasonably interferes 
with one’s school or work performance or creates an intimidating, hostile, or offensive 
environment 
 
liability: legal responsibility, legal obligation 
 
mens rea: a Latin term meaning a guilty mind 
 
notwithstanding clause: a provision making a law valid, even though it contradicts some 
other provision 
 
prejudice: a judgment or opinion formed beforehand or without thoughtful examination of 
the facts and issues  
 
quid pro quo: something for something. For example, saying “You will get an A on your 
exam if you go out with me.” 
 
read down: a court decision that indicates that a law is generally acceptable, but is 
unacceptable in the case before the court 
 
sexual discrimination: discrimination based on gender 
 
stereotyping: applying characteristics assumed to belong to one member of a group to all 
members of a group 
 
tort: a civil wrong or injury, other than breach of contract, for which the injured party may 
seek damages from the wrongdoer 
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Video Ordering Information 
 
Most of the Videos that are included in this manual may be borrowed from one of the 
following sources: 
• Materials Centre of your School Board 
• Public Library 
• Commercial Video Store 
• The Alberta Civil Liberties Research Centre (Human Rights Education Library). 
 
Availability varies over time.  
 


